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1.1 Year Project began- under Title VII:: 
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Project 07 1570 
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1.0 PVIOJSCT HISTOx^^, FUNDING MD SCOPE 
1.1 Year Project began under Title VII;: 

see- . ^ - 1969 

Project 07 - 1970 



No, 



17 - 1971 



2,0 FUl^DIMG (I lark all that apply) 

2.1 1-Any P:JOn funding of BILINGUAL prograj:i, if Title 

VII continues or expands that program 

0- no prior funding mentioned 

2.2 Year prior fui'iding began 

2.3 Prior, biliiigual pron-rain involved: 

1 - early childhood K/'- X) 
2~eleraentaiy students (grades 1-6) 
3~secondary students (grades 7-12) 

0- not specified 

2.4 Source of prior bilingual prograan funding a 

1 - local ^-univei^sity 

2~state 5-federal (specify)^; j 

3-foiandation 6-other (specify) 

2.5 (3>G0NCURRSIIT fijnding of prograi:i(s) , if cooperating 
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U.O SCOPE of PilOJECT 

4.1 Numbers of schools involved in Title VII prograri: 

1- one Lr-fovx 0-iAot specified 

2- tv;o 5-five 

3- three 6~other 

4.. 2, Total nuiiiber of students in progra:vi A, First year 

E. Second year 
C, Third year 



A.I 



4.2 



0 SL^r^O 



4.3 Graae level of students in prograra^ umber of classes per 
grade and total nuiaber of students by grouped grade levels 
■ (by second year) 

Number of Huinber of 

Grade- Classes Grade plasses^^.. 

ESlpreSchool ■ 7-grade 7 B 

ayiciid/:{tn """'^ *aL 



G-grade S 

PSK 56 TOTii^ NCV students PS and K 9-grade- 



TOTiiL students gr. 



7-9 



l^grade 1 
^grade 2 

3-grade 3 

4*-grade U . 

5- .grade 5 

6- grade 6 

k/l33..... TOTAL stu^nts gr, 1-6 



10- .grade 10 

11 - grade 11 

12- grade 12 



TOTilL students gr. 10-12 



U^L 1-All classes graded 

2- All classes ungraded 

3- SoBie classes ungraded 

If ungraded;, specifj?* ages or grades grouped together: 

5.0 R.IOCESS VA21IiffiLES - STUDENTS (Sociolinguistic) 

5.1 Students Doininant aiid Native language interaction and 

cultural affiliation (indicate nui:iber of students in each 
category and specify cultural affiliation in box) 
(Circle any inforaation v/hich is iiif erred and vnrite INF.) 



4.4 



1. Total 

Non-English 
Mother Ton.-^ue 



\I.*]lPP:r.^\^liLsh Ppicijriant ; 
ll . N-S Dom - NEIIT ^ 

15^ 



^ £irigl i s h ppHinan t 5 . 0 



2. Total • 
English 
Mother-Tongue, 



II..S^Dom 

3S 



II2 E-Don 



NE doD 



i 

Ei-IT i 



|: C* Con^it^UAVioin. ^^CU^nar^ Total Non-Snglish 
" O Doniinant: I 



II Total English 



III 

Total E-Dom 
II, 



raS^ '3.0 



Doninantr.^^X.B'. , 11= II]_-' 
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. grcice ana total ntiiiiber ci sxuaents by f^ovood grade levels 
(by second year) 

Nmber of Iteher of ^.3 

9T3^^^ Cl_a.sses^ Grade Classes^ 

£3-PreSchool ^ ^ 7~.gr' .de 7 * ^" 

PSK 5jb_ TOTAL NC. students PS and K 9-grade y '.]'/ '/ ' ^ ^ 

B _ TOTii' students gr. 

2)srade 1 ^. ^ ^ ^ _ 1 Degrade" 1 0 

:^grade 2 . _ H-grade 11 

3~grade 3 12-r-i-ade 12 ^" 

4- grade 4^ 0 TCT/iL* students gr. 

5- grade 5~ 

6- grade 6 

A, ±3^ T0TAT7^*^ESints gr. 1-6 



PSK ^S*^ 

A (33 

B 



10-12 



A-.U 1~A11 classes graded 
2~A11 classes unrjraded 
3-Soine classes ungraded 

If ungraded^ specifj^ ages or grades groui^ed together; 

5-0 P..;OCSSS ViLlIABLES - GTUDEilTS (Sociolinguistic) 

5.1 Students Dominant and Native language interaction and 

cvJtural affiliation (indicate nuifoer of students in each 
category and specify cultural affiliation' in box) 
(Circle arxy information which is inferred and m^ite INF.) 



1. Total 

Non-English 
Mother Ton-^ue 



1 



2. Total 
English 

IIother-Tongue^ ^ 



^.iloHr Siiiii is.h_ Ppriiinan t 
I . N-S Dom - NEilT ^ 



II.-E-Dom NEiiT ' 



3B 



II2 E-Dom - HIT 



C- CcnV.nuaV^ovu c^ooxfnirti Total Hon-Sn^ish 

Dominant; 1 5 5 



.I-IE doi: 

E dOB 



jSiT 



t53 ^0 



o 



II Total English 
Doninant : _^ ^ 



Tot".l IX-Dom 
11= 1.1^ -;- 



m 3? 



^.0 
..P 

3.0 



s^ecK^vxai j:,^adr€.^ spe_o.\<{vNa LvNoSisK co ; V-K q<^jo,^ dt^^iCuLWy, 



Non-Snglish 
Ilother- Tongue 



English 
Mother Tongue 



N-E DoH N-Et'iT 

ibcaiaple: a native Spanish spea];er 
v;ho uses Spanish in most contacts 
though he aay Imow English 



E-Dom * ' * *n1.E1:IT' 



N-E Dom - SiiT 

Example: (rare) a^ native Engl: 
speaking Pi.\erto ^.'iican child^ 
born in New lorl. who ret-urns 
to Puerto .■■lico and becoi.:e3 
Spanish dominant 



-sn 
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E:caiiple: a native Spanish 
speaker v;ho uses Spanish oxJlj in 
fair.iliar contacts, and English 
. .all . others schoolj^ \/ork. 

e--Doq ^ kit- / 

E::ai-.iples ^ l)a native E. speaking 
acotiJ.turated Ar^ierican who may 
or viay not Icnow a second lang. 

2)a native E, speaking 
IIe:>:ican--/i:;],'^rican child who has a 
ainiiial receptive ?mowledge of 
Spanishp but has a Latin ciolture- 
af f ili3,tion 



5.2 Cultural or Etlinic identification of target students in progran 
by number and % of each: 
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Indigenous iiinericans: 



iliixibei" 



A1 i Java jo A1 
ii2 Cherokee A2 
A3 Other (specify) A3 
A TOTAL No. of ^ericau Indian A 

Anericans of other etlinic baclc.'rrounds ; 



B2 Puerto-llican 


32' 




CtilDan 


B3. 




1 Other Spanish-Aaei-icaii 




(specify) '^•'b- 


3^. 


B 


TOTAL No. of Spanish- 


B 




spea'cing A-jericans 




C 


Portuguese-Zuneriean 


C 


D 


Franc o -Araer i can 


D " 


TP 


Chine s e-ifcier i can 


F " 


G 


SsI:iino 


G ■ 


H 


l^ssian 


e"' 


J 


Other 


J ■ 



35 



I TOTAL number of N-3IT target 
students 



Per Cent of if inferred, 
Total Students check (v/) 



IPG..; 



erf 

. .. P 



4.^.1 XPO> 



IvAjtx \ CO.y% or 



5.3 Etlinic^identity of English no ther tongue students other than target 
iDopulation^ if specified^ by nuraber and per cent. 

Ei ../3Ucj< 



21 

E2 



II T0T.1L number of lillT students 
other than target population 



5.4- Students^ native lang-uage or mother tongue if DIFFSISKT 
from their dominant language . 

(specify) 

Pp^Linant lang}^ . Different Native Lanpua.^e IJuiibe-'- 

1- sngiish ...^pcc.^i3.K;7^;;r' w 

2- Spanish . 1 * " ' 



Per Cent 
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5.5 Students^ Dominant Language and lictent of Bilingualisiii 



Dominant lana\iage ! ITunber of Ibnolingua] 

of students in prograjii : Students 



Number 



not 
spec. 



X-iO, 



rteiber of students Bilingual 
to any extent 



S 3 &. English' ' XO 



$ not J only listening speaking 
; spec'., comprehension lability 
> No, % :No. 1o 



V 



^^"^Bp^i ie::ican-ifcierican 
B2 Puerto--lican 
B3 C-uban 
c;[^5^ Other Spanish-ifeerican 
(soeciiy) A-b* 
B TOTAL No. of Spanish- 
speaking .^jericans 

C Portuguese-Zimerican 

D Franco-American 

^ Chine se-Anieri can 

G 3sl:iiao 

K liussian 

J Other 



31.. 153 

32 

B3 . , 



3A 



C 
D 
F 
G 
K 
J 



I TOT/iL nuraber of H-SIT target 
stiidents 



35 



«3D ^ 



^ .... I' 



avN^ Avvxo- r-lc^K 



IvA'^.y 1^ cccy^ or 



5.3 Ethnic identity of English no ther tongiae students other than target 
population, jf specified ^ hy nuinber and per cent. 



El 



II T0T.1I, number of 12 IT students 
other than target population 



5.4 Students* native language or mother tongue if DIFFEl'lSKT 
f-ron their dociinant language. 

(specify) 

Poiiinant langm^ Different Native Lan^ua.^e ifeiber 

1- English . ...j5pCc.O.V^.lK.;^;'r." .^^V" 

2- Spanish \ 



5.4 



Per Cent 



5.5 Students* Doninant Language and Hbctent of Bilincnjialisr:! 



Dominant language 

of students in prograra 



NiTniber 



r' 



A 

XL 
A2 
A3 
A4 

B. 

C 

I) 

F 

G 

H 

J 



3 ft English 

. xteerican 

Indian 
Ilavajo 
Cherokee 

. Keresan 

. . . Other (spec. ) 
J. 9 3 Spanish 20 
Portuguese 
Pi'ench 
. Chinese 

. Sslcirno * * l\ 

-••^^ssian 
_ .. Other ( spec . )_ 



Nraber of Iionolingiia3t ^'^TJi*iber of students Bilingual 



Student 

not 
spec. 



I to any extent 
i 

% j not . only listening speahing 
; siDec.| comprehension -ability 
No. % :ITo. % 
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Long-Range Program Goals 

A bilingual youngster, fluent in Spanish and English achieving at his "potential" and 
proud of his Latin heritage within the American society. 

\. To prodcce a primary ec* 'or Spanish-speaking and 

American children of % r I . , .aierican heritage entering 

the Compton Unified Sch«- .ct. 

2. To produce a high degree of teacher competency in: 

a. Learning the nature of bilingual schooling and to communicate 
, what has been learned . 

b. peveloping the skills of experimenting, measuring and evaluating. 

c. Carrying out creativeness, imagination and resourcefulness. 

d. Teaching cultural sensitivity in a bllingual-bicultural classroom. 

3. To produce a bilingual youngster, skilled in using Spanish and English, 
achieving at his "potential" and proud of his Latin heritage within the 
American anglo-culture. 

' 4. To introduce the children first to the dimensions of their own culture moving 
fos-ward toward the understanding of the domlnant anglo-culture. 

■ 5. To have the child achieve, from the perspective of another culture, a 
deeper understanding of oneself, one's nation and history. 

• 6. To produceV through the medium of English as a second language, a rich^ 
interculturaljchild-centered classroom environment. 

7. To produce state adopted textbooks and curriculum guides which show the 
contribution of Americans of Mexican and Latin American heritage to the 
overall cultural heritage of the United States. 

Immediate Goals: 

To expand vertically from the established first year bilingual kindergarten and first grade, 
a second grade bilingual program within the nature of bilingual schooling - with provisions 
for auxiliary services to assure success. 

Activities: 

1 . To produce within five years Spanish-dominant children in and through 
Spanish, working with the regular academic content as determined - 
appropriate to their grade and maturity level by curriculum specialists. 



page 
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5.6 riecimtiiient of Students 

0 - not specified 

1 - English rlother Tongue and Kon English Ho ther Tongue 

Students are required to participate- in the bilingual program 

2 - Only W-StIT are required to take progra-- aiT's participation 
is voluntai^^ 



Lon to 



^ : l?SeSi ^^^mi^i^il ??iffiJ?Fof project (tn^^addlt^c 
5.7 Proportion of E-ioiji pupils in project are,^: see Chart C 5^7 



n.sr not specified on the, ciiaru. 

5.8 Community Characteristics (mar!:. ally that apply) v 
{io if more than one category , indicate pereen-c xor each J 

•1 inner city-ghetto^t>arrio % 

2 " ifxajor city _ _ _ % ■ 

3 ^ small city^ tovm or siihurb ' € 

_ U ^ rural, farm '. Z /° 

5 other (specify) 
reservation 

.5.9 A. Socio-econonic status of lUWB! participating students 
(indicate specific percent of low SSS) 
B. Average - faiaily incojaie^ if iuentioned 
n.s. _not specified . 

5*. 10 Socio-econonomic .status of SIT participating students 
(indicate specific percent of lov SES on the blank) 
n.a. - not applicable- (no 3'iT) 
00 - not specified 

5.11 Proportion of raigrant students in project 
(Indicate specific pei-^cent) 
n.s. - not specified 

6.0 SOCIOLINGUISTIC SURVEY 

6.1 Project states that a sociolinguistic survey; 

I for 11 for 



Il^-Ili-xi: croup 



1 was made , _ . 

2 v/ill be made ^ ^ . 

0 not mentioned ^ . . 

6.2 If a sociolinguistic survey v;as or will be made, 
mark all groups included; 

. I N-BlT II SIT 

1 parents ... . ... 

2 children ..... ... 

3 teachers .... ....... 

4 comunity 

5 others • - . 

(specify) 



5.7 
5.8 



5S II. J 00^0 



5.10 



5.11 



IJ). 



6.1 I 

II 



0 



6.2 I _0. 
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6.3 Language, doninance of N-HIT groups (cliGch A/parents, B,«<^hildren, C^i/teachers) 
vri.ll be deteixained by the extent each language is used in different domins 
., throtigh various neans of cor,iratmi cation, ^ n 

e.g. specify e^cteiit descriptively: never, sometisieSj alvrays 6.3 ^ ..D'Sh: 



USS NCI-I-El'IGLISE LMG. 



USE SlIGLISH 



B 
G 



■5.8 Comunity Characteristics (narl: ally that apuly) 

{io if more than one category ^ indicate percem: for each) 

•1 " inner city-ghetto, barrio ^ 

2 raa jor city ' . - - . . -^^ 

3 ^ sraall city^ tovm or suburb " ' 

U " rural, farm % 

5 other (specify) 
reservation 

5.9 A. Socio-econoiaic status of N-EMT participating students 

(indicate specific percent of lov; SES)" 
B. Average fanily income 5 if iuentioned 
n,s. _not specified 

5.10 Socio-econonorAic -status of IllIT participating students 
(indicate specific percent of lov; S2S on the blan!:) 
n.a. - not applicable (no Si'IT) 

00 - not specified 



A. _!00^O 



5.10 



5.11 Proportion of raigrant st^ aentu . project 5.11 Q 

(Indicate specific percenM ' 
n.s. - not specified 

6.0 30CI0LINGUISTIC SU2\rEY ' ' - , 

6.1 Project states that a sociolinguistic sui'vsy:. 6.1 I 0 

I for ir for II 2 O 

II-I3-:T £;roup :]I.:t group 

1 v/as made . ^ . . ^ ' 

2 will be Aiiade ^ ' 

Q not raentioned 

6.2 If a sociolinguistic survey was or vill be Hade, 6.2 I 0_ 

marl: all groups included; II ^^(^ 

1 N-EMT II HIT ' 

1 parents ^ _ ; 

2 children. 

3 teachers .... ^ 

4 coiiiiiiunity 

5 others :• ^ 

(specify) . 

6.3 Language douinance of groups (chec:: a/ parents ^ B.^children, Ct/teachers) 

i/ill be deterMned by the extent each language is used in different donains 
through various neans of comiunication. 

e.g. specify extent descriptively r never^ sometiiiies, al\;ays S-3 A _ h.CX . 

' USE MON-SHGLISH LAl^iG. USE EIIGLKH c " " . 



1 lIoLie 

2 Church 

3 School 
U Work 

5 Socializing 



G Neighborhood ' .^ & . . A 1 W o^VS ^ 

7 filra-TV-radia ..^^fi .ck I iv'^ "r^ ^ ' " ' 

8 i>kga2ines^nevy|S.., . A. .iA ! .^^^y.J* 



9 ethers 
(specify) 



ERIC . . , 



II . II o I 



N-EliT Ei-iT 



'^-inf erred by use of surnaiiie 

Cg^stablished by formal testing of students 

Qpkssessed by informal means (specif^- how) """" /^D/^< c I ^r.^-i- 

^-^o^.J^e^tiqned hov ' suaje doninarfce vis - ~ — ^^^^ SpavM^k +e*t 

6.5 Socioling^._ ..^m:^Mi£2M3SJ (check all that apply) 6 5 ^ ^ 

. An analysis to deterraine if an interlanguage exists ^'^..-LL.^ 
in the community, (e.g., a mixture of two langu.a<^es 
whicn serves as a single system of comunication'for 
a group of people) . 

1-yes " , 

0-no 

' ••-•cciolii^-v.irjtic curva;- includes itc:;s covering; 

parents' attitudes to^^rd raaintenance of child's 6.6 Ts • Q 

r 5 particular domains of use or complete shift -^^-JX-fA-. 



to English 
1-yes 
0-no 



6.7 



6.8 



^i^.r^'^^if ' attitudes toward their children's learning 6.7 t\ . Ck . 
of the N-MT language LLiMcJ 



1-yes 
O-^no 



Children's own attitudes regarding the second language 6 Q h A 

they are learning and the speakers of that Wua^e ^^-^^^IhJl.^ 
1-yes o o 

0- no 

6.9 If not included in survey how were parental and/or 6 9 ' 
community attitudes toward K-EIiT maintenance ^•---ll^-?.- 
determined? 

1 - will not be assessed 

2- will be assessed, method not specified 

3- has _ been or will be assessed by raethod other than 
sociolmguistio survey (specify how)..: 

6.10 1-After sociolinguistic survey is made, how does it influence 6 10 Ha- 

'?^o°Ss) i^iaintenance instructioi^l 

0-not mentioned 

7.0 STAFF SELECTION 

7.1 Linguistic background of project teachers, by nui-.)ber in e-^ch cate^-o-^- 
^ (indicate non-English language in each boi) category. 

ERJC I.jZ. Language dominance not specified hr ^r^^r^y^P...^ 4.- . 

™" -...v/ Mother tonon,» .n+, ^.I. . : V^^^ any mfomation. is not 



6.6 



a group of people). 
1 -yes 

0- no 

cioli:^;^•v,ic tic n'M'Vo;;" includes itcciD coverings 

N'-EtiT parents* atti-tudes to\vard raaintenance of child's 
jNf-EIiT in particular domains of use or complete shift 
to English 

1- yes 
O-^no 



6.7 SL-iT parents * attitudes tov/ard their childi'en^s learning 



of the N-aiT la/.juage 

1 -yes 

0-no 



).8 



A o 



Children's ovm attitudes regarding the second language 
they are learning and the speakers of that language 
1 -yes 
0«no 

If not included in survey ho\r v/ere parental and/or 
coimiiunity attitudes toward N-MiT maintenance 
determined? : . 
1~will not be assessed 

2- will be assessed, method not specified 

3- has been or will be assessed by raethod other than 
sociolinguistic survey (specifi'*'how)^^ ; ^ 



6.9.JCUS. 



6,10 1-Aft.er sociolinguistic survey is raadej how does it influence 6,10 f\lO^> 

program? (specify) (e.g. transfer or raaintenance instructional 
programs) 
0-not mentioned 

7.0 STAPF SELECTION 



7.1 Linguistic background of project teachers^ by nioi-iber in each category? 
(indicate non-English langoiage in each box) 



1\ ; Language dominance not specif ied 
.T;^ .^Z... i'iother tongue not specified 

3, not specified whether monolingual or bilingual 



(if any information is not 
specified^ cross out that^ 
heading and complete the 
rest of the chart) 



KIC 



I W E Dom. 

mm 

XI E Dom 

,iE]\jT 
E Dom' 



II 



Mr. 



A Total Humber 
Monolingual 



u= 

B Total Number 
Bilingual 



Total lii-anber 
of Teachers 



7.1 



I A.. 

I B 

II A 

II B ■ 

III A : 

■ III B . 

■ A 
B 
N 



No. 



-3- 



p 
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7.2 Linguistic background of pro.ject aides or paraprof GGsionals, by number : 
(ind^icate non-English language in each box) 
!• L anguage dominance not specified 

2. ^ M other tongue not specified 

3, N ot specified whether monolingual or bilingual 



A Monolingual 



B Bilingual 



(If any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I N-E Dom 

II E Dom 
SIT 

II E Dom 
T N-Ei'iT 



A Total Number 
Monolingual 

o 



7.2 



.No. 



I A 

1 B 

II A 

II B 

JI.A 

II 'e 
1 



B Total Number 
Bilingual 

—J 



N Total Number 
of aides or 
* paraprof essionals 

7 Cnh 



N JL 



7.3_ 



7*3 Language (s) used by bilingual -pr ogran toa cliersg 

(Mark all that apply) ^ " 

1 - Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in their 
dominant language ^ whethRr thpf. is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native languages 

lb-only if native language is also their dominant lanfjuage 
Ic-even if native language is not their dominant language 
1-0-not specified ... 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language. 

0- langTaage(s)uBed by teachers not specified 

7U Language(s) used by bilini^ual^oixyy^i cidos or paraurof ccsioiials r 7.1 

. (Mark all that apply) ' ' *** 

1- Bilingual aides instruct in only one langaxage 
la-Bilingual^ aides who instruct in only one language teach in 

their dominant language, vrhether or not it is their native language, 
taimgux?.! aides xmo instruct in only ono lang. tccich in their native lang. : 
lb-only if native language is also their dcnincnt langu...f;e 
1c-ovon if native language is not their dominant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of .which is their dominant language. 



O-language(s) used by bilingual 



pro aides not si-Dccified 



II 



II E Don- ■ ! II B 

mi '■ , II A 

irE 



II E Don ; ' 1 A f> Q 

T N-Ei-iT . i ; B 7 tOQ 



N Total Number 
A Total Number B Total Number of aides or 

Monolingual Bilingual paraprof essionals 

^ — ^ ^-P^ 

7,3 Language(s) used by bilingua l -or ogran tQa chersj 7*3 ^ 

(Mark all that apply) 

1 - Bilingual teachers teach in only one language. 

la-Bilingual teachers who teach in only one language teach in their 
dominant language, v/hether that is their native or second langiv; 

Bilingual teachers who teach in only one language teach in their 

native language i 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
T'-O-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of v/hich is their dominant language, 

0- language{s)used by teachers not specified * ' 

7*4 Language(s) used by bilingual_ ; Dip, -;rm t:^^^^ 7. A cQ 

{lidiTlz all that apply) ' * "^'^ ' ' 

1 - Bilingual aides instruct in only one language 
1a-Bilingual aides who xiistruot in only one, language teach in 

their dominant language, whether or not it is their native language, 
OilingurJL aides v/ho instruct in only one Icng, teach m their native lang. : 
*1b-only if native language is ::1do thoir donincjit li:»iigu..-£e 
Ic-v.Vi.-.n if native language is not their dominajfit language 
T-0 not specified 

:2-Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language, 

■ O-language(s) used by bilingual pro aiclos not Giiccified /, 

7-5 Cultural affiliation of teachers, aides ^ prci act director and evaluators by 
number and percent (Mark all that apply) Specify cultural affiliation. 

A. Teachers No, % B. Aides No. % G, Proj. Director D, Evaluator(s)No, % 



O-not specified 



7.6 Selection _^_f_ IJ-SilT teachers, frpp lopal. coi^iuni -pane 7 

O-not specified ^""^ ^"^ 7,6 So. " % 

Ntu\iber of K'--EliT prograi-ii teachers from local coniinunity 5 

and % _pf total M-EiiT teachers. 

c\ijtm^^ Il-^l^-V^studej^^^ .<5-^ J^}^ 

iiidioate specific percent on the blanl:^ or ^ 

if specified descriptively, 
, ^ , 1-few 
A = teachers 2-sorae 
B-^es 3-^any 

Aj-i'iost ■ r 

.CsS-more than half 
0-not specified 

7,8' TeaclieT^ %al^^^ - Training and e:rpariencc grior tc project 

(fiidieate number of teacliers with each qualification j 7..o ^ ,7^ , «^ > 

if given) 37 5. / y 

n,s.--irualifications not spcified 

0-pii:^vious courses no± specifisd vi/ 
1»_ _ teacher nust meet a .specified level of language proficiency on a . 
^* Standardized prof iciCTLcy test of non-English language through 
vbich (s)he v/ill issiiaruct 
2.. teacher m^ist meet a ^ecrEied level, of comraunicative corapetence in 

ibe non -English language feterminedlby a structOTed intervie^/flnency 

3. isrevious teaching -ttrough (rm-: coimtr;y' i;/here it is a native/iicitive- 

iianguage, in Peace G;orps) • oo-^'-l 

4- ^^_.P^^vious teaching; i]x locaiL aree/.live in the coyxiunity petence 

5- JjlLcsmses in H-MT laiiguage istri^tm-^e and linguistics or FL training 
A IJ « \ ^.^^^pcmrses in K--E .literatur|^\ox: literacy iii Bpap.^ 

AAfl-t* .7. Jt_:sst be bilingual 

11 S , ^ 'miy previous education through Ii-SIT/content of courses learned tlirough 
9.^3_Gourses in teaching ESL/ai:::dio liiigaial approach iI-3IT 
SO-.'^^.pourtes in methods of teaching lT--SuT language /lan^^^ developr,ient 

11. courses in methods of te^diing content (e.g.. mathjin N-I3^T 

12. ^certification in ESL/or asjierieinice? teaching ESL 

13. .certS^ication in, teaching E-Si-IT 

l/i..^_ cross cultural courses 

15.. 3_ courses in the cultural l^itage^ values, deep culture , of N-Ei-IT or 

^ .16. other Qualifications, SG)ss:cify ..p. » . 1 travel 1 

8.0 STA2F DEVELOH-iMT :8,1 A 2, Ll \Si i 

(JuNo staff feaining mentioned ^ ^/^^ 

^••1 Pfpiecjb 1^^^ A. For B. For Para- 

|a^.yP£J!5J^ip^^^^ profosAionals , 

fearlt all that apply) ' ^ ^ " ^ 

n-s.-^Tf^ini^^ indicafted, but na^m-e not ^oecified ^ ^ • 

l^Sng54t,^h as their 'second langt^ijge , .. ^ ^ '"^ 

(|/The ' English as a steond lan-uage Z ' 



pnip" '^i^^ tlieir second language ^ 

L£iifeH;^ If^^She S^/^Wing of X as a second"' language^ 



V^i-Mre than half 
0-not specified 



7,8- 



no, 



Teacher_Qualijf?.ca^^^ - Training and erqicrienco prdoi;; to 'project 
TindicatV nuinber of teachers v/ith each qualification, 7 ^ , 

if given) fO^ ij?^ / 
n.s.-cnialifications not spcified yj- 

0-previous co-arses not specified ^ 
1. teacher must iiif:'>et a specified level of lang^iage proficiency on a 
* standardized proficiency test of t]. non-English language through 
v/hich (s)he v/ill instruct 
n^^i> teacher must mieet a specified level of coLmiunicative coiiipetence in 
" the non-English language deterrained by a structured intervievz/fVaency 
3. previous teaching through N^aiT (in co^intry^ where it is a native^i^^-.^^ive- 



language;^ in Peace. Corps) 
4, 3^ ^ previous teaching in local are^live in the co}:i:-.ivjiit:/ 



,::e 

01:1- 
ence 



AW 



5. courses in N^ELiT language structure and usag^/ linguistics or FL trainin, 
6..u2-^po^i^ses in H-E literatur|' or: literacy in Spaiilgh 
^•^_-i^'.st "be bilingiial ^ ^.^ , 

£j. .^_any previous education through r-i-iUiT/content of courses learned through 
0. jt^ courses in teaching ESL/audio lingual approach il-^ixLiT 
IO^JJH courses in methods of teaching N-EiiT language/language develop:?.ent 
11. ' 'courses in methods of teaching content (e.g. mathjin N-EIiT 

12# ^cei'tiflcation in ESL/or eijcperience teaching ESL 

\'^y'^^^Q,^T\A±±oB.\.'Lori in teaching N-EilT 

14.^ cross culti^ral courses . ^ 

15"..3l3o^^ses in the cultural heritage^ values, deep cultui-e of rl-Ei-lT or 
16*" ~ other qualifications/ specify . . p • » . \ travel/ 

© STAFF DSVELOPHEWTI 8>1 A LJ^^ ^ 

0-No staff training mentioned ^ ' 

8.'. 1 The, pro j_e ct, is_ of f e^^^ for t ea cher s. 



_ ^ A. For B. For Para- 

(mark all that apply) 



n.s. -Training indicated^ but nature not specified 

1-SngIish as their second language 

d^-The teaching of English as a second language. 

3-X as their second language.^,, 
^The teaching of X as a second language 

yiethods of teaching other academic subjects __ __ 
^iiethods of teaching other academic subjects 
in X language ^ \ 



8,^ Stated fpals .of teacher trainin^j are; 



- ^ ^ - Q-^^ ^ /tPy7^ 

I'-Understandin.'':: of socio -ctilttiral values .. and practices or 
2-Cross-cultural training 



Students 
-I N-EMC 11 EMT 



3-Sensitivity to ethnocentricism and linguistic snobbery 
^i-aj/areness ol the social-emotional development of ^ 

5- Strategies for accomodating the different learning 
styles o v ' ■ '. ■ . : . ■ ' . ' . . 

6- Strategies for cognitive development of 



-Strategies for reinforcinc: the self-este.eci of 



i-Methods ttf cross-cultural teaching or teaching the 

biciiltural component . ... 

St^feormilatlon of pupil performance objectives 



(52^^Siod.s of evaluation of pupil performance objectives 
Ziist specific courses if giv^ti (or Xerox and attach) 



I n 
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8; 3 Methods of Teacher Training : (Kark all that apply) 8.3 I | 3^ 5^ 

(jD-courses 

2-experiential, teaching supervised by master teacher ^ . 

([3^/orkshops where teachers offer suggestions to each other • CcrVm fi-4 ' h - S-crui 

4.-use of video-tapes of teachersfor feedbaci: on hov/ they are doing n ^ '"^ 

C25cross-cultural sensitivity training, t-groups ^ p \ f 

6- interaction analysis (e.g. Flanders systen) 

7- other (specify) ■ 

8.4- Project provides releasedjbjjjig_jbo teachers^jind, :oarapro_ff.e.s,.ioii-- 8.4, _^_J 

a-l_5. f or joint lesson planning;; C j^^^ye g) 6-: not mentioned 

S»5 Project pro vides fo i" paraprofessi ^onals t o receive. co\ir.s.e. credit 8.5 L 

toward eventual certifij^ations Q 0-not mentioned ^ i< 

How? (specifyT .ftt cX^ikre^. frft,!^ >r^ Colle.^^— ' 

8.6 Par aprof essional ^ s rolei f r> 8.£ LaiS 
^ ^Of^ proorOLrv> — '^nH 

1 - teaching v/hole class U ^ 

2- teaching. small groups 
.3-tutoring individually 
^.-clerical 

5-contributing to "bimltural component 
. how ? 



6-liaison with parents . . J • 1 -I k' 

3-WoHi(3 dift-c+ly under itadtr i^o Cc^rrV oocT ih5TrtA.cri Ohflb\ "tasl>5- 

^•7 Trai?aing for pro;iept teachejc^^and pa gj.yen_by2 8.7 A 1^ ? 

(mark all that apply) A for teachers B for aides B T 

0-not specified 



1 - University faculty ^ 

2- project*s Master Te ' 

3- project^s teachers 



2-project*s Master Teachers _ C^^^ 

4.-other (specify) 



P 



8.8 Hvimber: and Proportion of personnel giving; teacher training who 8 . 8 / 9 0 
are s ^ISSL -HflO 

1 - bilingual 3^jlS 

2- bicult\iral " 
O-N-ELiT (specify background) 

8.9 Training: is provided ; 8.9 
1-during a summer session 

: (^during the : academic year 

3- other (specify) 

8.10 S:tent of training:: 



^ ^ (indicate, no. of hours) ^5. 

AQ).appro:dmately equivalent to a .5 veeldy 6 

college course _ 6 . Monthly 7, 

2- more than one course , • 7 bi-monthlj^ 

3- less than one course 

4- other (specify) 



^FRir" no. )s 

8.11 Waf]ber.,:a]^^^^^ 8. 11 r ygfi 

or 2 if specified descriptivelyj indicates 



8.5 Project pro vides fox" parap rofessignals to recei ve course credit 8.5 _.J. 

toward eventual c_ertif ication : ^---ye^ 0-not mentioned ^ .i 

HowTTspecify) .gtX-eJ.^£.^Cfi^^ 

8.6 Par apx^of essi onal' s r-ole ; C nl> h \i 

K^uf^ prooroirvx — ■^'^T^ 

1 - teaching vriiole class ^ 

2- teaching snail groups 

3- tutoring individually 
it-clerical 

5- conti^ibuting to bi cultural coinponent 

• how ? ^ , 

6- liaison \./ith parents , , / j . 1 4- c Ic, 
3-Wort(3 ciirt.c+lY under +tade.r >o cc<rry mS7rucTi Dhttl "tas i>s- 

8.7 Trai ning for pro;iect teachers and. paraprpfe^.^A^^^ 8.7 A 1^ £ 
(mark all that apply) A for teachers E for aides B Ij ^ 

0- not specified 

1 - University faculty . J^^ . ^ ^ 

2- project*s llastar Teachers ^ C ^ ^ 



3- project^s teachez's 

4- -other (specify) 



P 
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9- Prop's. ct C0OR0r/VATC)jQ. ^ ^^o* ^ 

8*8 Hmbor and Prop or t ion of, per spm giving, teacher training who 8.8^^^-^ 9 
ars: ^'^ ' ' ^' ■ ^"^ * ^ 2^ J25b 

• 1 -bilingual 

2- bicultural 

• 3-N-EiiT (specify background) 

' 8.9 Traini ng is 'provided s 8.9 . .p^ 

1 - during a summer session 
d^uring the academic year 

3- 0 ther. (specify) 

8.10 Sitent of tj*ainin,?c 8.10 A 

_ " 3 (indicate no. of hours) S5" 

AQ)-appro:aiiiately equivalent to a .5 ^V^fT^.. v/eeIJ.y 6 

collego' course 6 monthly 7.. 

2- more than one course 7 bi-monthly 

3- less than one course 

A-other (specify) 

8 • 1 1 Nignber. and Prppprtipn p.f, teachers attend^ ; 8,11 7,^0 

or: if specified descriptively ^ indicates 
. 0-not specified 6-Eiost . 

(!>100?o 7-Eiany 

2- xaore than 75^ 8-few 

3- 50-74^ 9-other (specifY) ^ 
4^-25-50$^ 

5-1-24^5 

9.0 TEACHERS' ATTITUDES 

9*1 Teachers 'attitudes are asse_s_seds (Mark all that apply) 9.1 

0- not mentioned 

1 - to N-El1T language or dialect : 

2- to N-3>rr students - e>rpectations of achievement 

3- to N-EELT culture 

@prior to participation in bilingual project 

5- after pro jrect training 

6- after parfecipation for a period of tiiie in project 

7- through a, questionnaire . 
y^" 8-other (specify) ^ . ^ 



10.0' STAFF PATTEPilS 

Steff_D^/t^;uis: (narl: all that apply)l0.2 3t_aff : 



0-not specified 
1 -tea3.; teaching 

2- clustei- teaching 

3- shared resource teacher 

4- other (specify) _____ _ 



■'^•3 ^Xeaiag_e_nmbex.ofjpupils "oer class; 
0-not specified ~ '"^'^'^ ' "■■ 



10.1 



pace 9 
/ 



;i--bilingi.ial teacher 

2- SSL teacher 10.2 ' 

3- bilingual coordinator 
/{.-aides or paraprofessionals 

5- -cons\ataiit psychotherapist 
or guidance counselor 

6- other (specify)^ 



10.4 tea^-e^iUjber._oX .^^^ 
0-not specified -^--^fiPii- 

10.5 Avexag.e_jiui;xbei^^ _ 
£LiPj^essipnal_^^ 

0-not specified " 

10.6 amial„aide^_tp_pjir3i^^^^^^ .^^ learning 
is_ given; ~" ^ 



10.3 
10.4 



^2 



10.5 



10.6 



1 - individually 

2- in smll groups 
0-not specified 



bys 3-teacher 

4^-special reiiiedial teacher 
5-paraprofessional 
6~parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 



11.0 INSTnUCTION.lL COIiPOWENT - DUIUTIOII /uJD SITEiJT OF BILIKGUili' COJIPONENT 
11.1 Duration of Bilingual Education (policy) I 



IE DOM 



II 
E DOM 



. fcS^LlaMya^^ v£_^^^^^ in program- 

(marlc all that apply) "" 

p-not specified ho\/ long 

1- as the alternative language of learning 
for as long as desired 

2- as the rnediuri of instruction for special 
subject matter (e.g. ciatural heritage) 

3- only for the length of tiiue necessainy for 
tne acquisition of sufficient English to 
pemit learning of academic content at an 
acceptable level in English 



1 1 -2 1^ K^.:ifeps optdxial for instruction 
f5i..H-#iLSx:pup.Jto^^ itSiTlaaguage^ to. continue} 



III 

E Don 
HEiir 



O-not mentioned 

if for^ a- particular nuraber of years s 

1 2 ,3-4 5 (p? G 9 ,10 11 12 ,-13 



11.1 I, J ______ 

Ill -^^-5-- 



10.4 /iYa?a£e^J>}5tib^^^ oer class: 10.4 

0-not specix'ied ' " * ofc- 

10.5 ^ym:p^!ie^:m^\hm\ of N-^EI-IT n-r hilir)gii^i MrLe^ .(xm p^jra^- 10.5 ^ 
iorpfe^siona^^ 

0- not specified 

10.6 i22Pi^ial_aide^^^^^^^ -|0^5 ] 5" 
is^ijiven: * ' 

1 - individually bys .3-teacher 

2- .in.sraall groups 4-special remedial teacher 
O-not specified 5-paraprofessional 

6- pe.rent tutor 

7- older student tutor 
S-peer tutor 

9'-not specified . / 

10-no special help given 

11.0 INSTnUCTIONiU. COIiPOlffiNT ^ DUI'l/ITION iUJD SITEITT OF BILINGU.IL COJPONENT 

11 Duration of Bilingual Education (policy) I n 

(mark all that apply) . ; ^^^^ 

0- not specified hou long -2. 

1- -as the alternative language of learning P*^/3 

• for as long as desired ^' " {\a A 

2- .as the rnediua of instruction for special nQQ.^ 
subject L).atter (e.g. cultural heritage) , 

3- only for the length of titue necessar;^ f or 
the acquisition of sufficient English to 

permit learning of acaderiic content at an 11 1 I I 

acceptable level in English * U^'i^^S^ ' ' 

III ^niZ 

11-2 l^9yLmm^J,ea.Ts,do^^^^ optiaal for instruction 11 2 

0-not inentioned v. J ^ 

if for a particular nurnber of years ^ 

12 3 4 5 (6) 7 8 9 10 1.1 lo 13 ■ 

^'^i^'*' 

^^"^^^^^^^^ ^^^^^'^^ °^ ^ condition, please state it - 
e.g. 'if a child begins learning in and Snraish in Pre-K. 



K-lMli instruction shoiad continue. ±toough high-sc^^ . , 

Duration of Bilingual Education' (in practice) (Hark all that apply) 

11-3 Sei:mOai]£aLa£e_learn^^^ vhich erade; 11 3 I I H 

: . code: C= M. A. (if no Etil) ' ' II *^*T~ 

for each group IT. A. Pre-K CkJi 2 3 ,4 5 6^ 7 8 9 10 11 lo''''^-'-"^'^- 

iiEDou" . .... 

. 111. •'• Doivi/miT , [ . . - '■ -■• 



//. 7 ^ //, /7 Distribution of Time 

For years programs planned for Mexican-Americaa pupils have used 
English as the only medium of instruction for all of the content areas. The 
high dropout rate of Mexican-Americans and their low achievement scores In 
statewide testing programs suggest these pupils cannot succeed in school if 
they are required to use English exclusively in their early schoolings There- 
fore, in order to use the laaguage strengths of these children, the following 
time distribution of English and Spanish is suggested: 

Level JLanguag e Percent of time 

Kindergarten Spanish 80 

English 20 

First grade Spanish 60 " . 

English 40 

Second grade Spanish 30 

English 70 



These recommended per cents are not intended to be prescriptive; rather, 
they merely suggest the need to use the pupils' native Spanish as a bridge 
to successful school experiences. Furthermore, use of either Spanish or 
English should be adapted to the language strengths of the pupils in each 
school district. Finally, .:^u%iduai development of skills in English must be 
accompanied, as well, by improvemeat of skills in the Spanish spoken by 
the pupils when they entered schooL 

The progress of pupils should be evaluated continually so that the percent 
of time in either language can be carefully appraised and adjusted as the 
pupils gain proficiency in both languages. 



o ^ 



II -1 



ESL techniques - 3« Groups • 



The experimen^jal bilingual fixst grade currently involves tf^achinr; the oti 
dent participant 70^ of the tirae in the native language and 30^^ in F:nnlif5h 
A Bilingual Instructional Aide vorks directly under the supervision of tha 
iERXC teacher to carry out her instructional tasks . Again, English langimRe 



i 



Procedures for teaching are as follows in the experimental bilingual trcot- t; 

ment: f ; 

1, . In the kindergarten treatment 80^ of the tiine is in the nritivo 

Y';^^ language, /a bilingual instructional aide worT-s directly unricr _ 

Sc>\^AaAeS the supervision of the teacher to carry out her instructionn] 1- 
-e^cxCK tasks. / 20^ of the time is directed to English using special i/.^vU 



time distribution of English and Spanish'is" suggest ed; 

Level Language Percent of time 

Kindergarten Spanish go 

•c,. . , English 20 

First grade Spanish 60 

English 40 

Second grade Spanish 30 

English 70 

These recommended Derc:ents are nn* intanr^^^ u ■ • 
English should be ada^d t"thrianruIg^^S 

school district. Finally, .^n^.dual devcSp^^^^^^^^^^ ■ 

accompanied, as well, by in^ivrovc-mc^n* of skin in ^hi% ^^^f^^^^ 

the pupils when they entered scliooL ^^^"''^^^ 



o 



Procedures for teaching are as follows in the experimental bilingual treat- 
ment : 

fJ^'J 1. . In the kindergarten treatment 8o^ of the time is in the nativr; 

^\it^e^ language. A bilingual instructional aide worses directly unricr 

the supervision of the teacher to carry out her inetructionn] 
"tasks. 20% of the time is directed to English using speciaU/^nd 

'^^^^^ 

ESL techniques - 3. Groups. 

The experimental bilingual first grade currently involves teaching the ntu- 
dent participant 7(Vj of the time in the native language and SCffo in Rnr.TiRh, 
A Bilingual Instructional Aide works directly under the supervision of tlu- 
teacher to carry out her instructional tasks • Again, English lang\inge 
development is taught through specialized ESL instruction - 3 groups, llovovor, 
certain content area such as arithmetic or some areas of the social stiulios 
are presented in English. 
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The experimental second grade involves teaching the student particlp-^i.b 60/, 
of the time in the dcrninant native language. A bilingual Instructional Ai(?.-! 
works directly under the supervision of the teacher to carry out her inrtruc- 
tional tasks.. kO^ of the classroom time is devoted to English lanf-i.rvpe usage and 
development including a specialized grouped ESL instructional period. 

Selected 2nd grade content area such as the social studies, arithmetic and 
science are presented in two languages. 

The projected Long-Range Time Distribution Pattern would be as followo: 

Third Grade, Fourth Grade and Fifth Grade woald give equal time to tho use 
of Spanish and English in all content areas . The product at the third r.rade 
level would be a truly bilingual child literate in English and Spanish at 
age 9. 

Curricular materials at current and proposed grade levels would bo the 
following: 

1. Basal English language - Equivalent in £;s:anish. ' Spanish In.rijnirif^o 
series selected fJrcm researching successful teaching techniqnrr- 

' ' ■ at the appropiate grade level which constitute the best and most 

representative of modern pedagogic methodology. 

2. Linguistic Readers in English. 

3. Programed materials in Spanish and English at appropriate grndo 
level. 

A example Phono-viewer programs - ESL and Spanish as a Hnd .innriinno. 

h. Mathematics - Equivalent grade level books in English and npnm'.ch • 
5. Science - Equivalent grade level books in English and Spanish* 



1 1 .4 jir^e^cy^rgat \:±X1 be^ JLiriJ:ed Ao..,a_f\iture Bilin^ai. 

fyPK^^^^.^J^^^^^P^ iM^c.^.'^M.S^^^ Vpectfic grade) 



00 



0 not 



^ code: (if no aiT).cpocii: ied A ^3 7-9 10--12 13-c611ci7c 
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U Voc. 

training 



I 

111 ::;rDOi.i/Kii]i.]T^J"* '~ " '^r 

code; I^CollGge or University (Ot.3r professional trair^g) 11.4 I ^ - ^ 
H-Federal, State, or Private Vocational Job trairj^^ig II " 

11-5 Second, lan^ia^^^ students ±3 11.5 I^ 

P?-PjpcteA ttopu^h grade; ^ ' "J^ 

bb if O^nof- . grades -J-- — 

no 2iT specified 1234567891011 12 



code . 



II EiiT 



III. N-E2iT/E Dora .' l' 



z ::; 



I "I • 6 Leaimngjj-i_ tlie^^ Il^Mxe .isnfiUM.?. f or ^^^^^^^ dominant 
students is. wi^^^ \ 
0=not specif ietJ^Ti-'ade r*'2'"T 4.*^ S"© 7 S 9 10 11 12 



11 



.6 ^A,. 



11.7 The aiiioxint of instructional time in and through their native language 
per lay for W-SiT students vho are N-E dominant is; 

code: O=not specified EFimth s= science ss = social studies Sec^G^cA 9^ 



Subjects ta\ight 
in native lang. 



11.9 

% of time per day of 
instructio£ ' " 



11.7 

iiin. per day Total Min. per 

of insti-uction day of any 

tiurPJi^iiJ.irSIT isstructioii. 

Pre I-Ij 

r:::::::i~"z ::::rt' * ' 'siv' u -^a^ — . 

...... .;^SMrS^.. -i)t),l5^^- (■'h^t^+by J'. .' .' 'Jx^. . ■ " ' ' '[/oi-Zfi 

j....^ 1 ,3 . ., 

. . 4. . . viXk . 

- -. .....J O.LL .... ||...., 



.no... 



tlirougli. F-EtiT 

Safe E 



o^..- 

S. . 

10; 

11„ 

12 



•lO' 
12 



11.10 The aiaoujit of instructional tine in and through their native langiiage 
for N-SIT students who are English dominant is; 

code: 0 = not specified N.A. = not applicable, no N-EriT, E dom students ^t)*^ '^. 



0 ■ 



PreK 



11.10 

Ilin. per day Total liln. per 

of instruction day of anj'- 

tliroiigk JL-SiT. , jjmtmatim .. . . ., . 



11.11 

Subjects taught 
in native lang. 



.a AD. 



11.12 

% of time per day of 
, instruction 
. .tlorough N-EifT 
^_ j Pre, K ' 



grade; 
00 if 0 not grades 
code: no 2iT specified 1234567891011 12 
li SiT ' _ ^ 2^ ^ 

15 M-SiT/S Don " X 



11,6 Learning. j.n. jtheir native, lan^uag for. Npn-jhglisji, djDpunaivb 
students is^ W'pJ ec ted^ tjirou^i £radg: 
0=noV speVi^^ fz^'T k 5*^© 7 G 9 10 11 12 



11 



.6 ^A, 



11.7 The araovint of instructional tine in and through their native language 
por day for H-SiT students vjho are 15-2 dominant is: 

code: 0=not specified mFnath s = science ss = social studies Se€.>a<»/- 



11.7 

i'-iin. per day 
of instnictiozL 



Total Min. per 
day of any 



Subjects taught 
in native lanf^. 



Pre Ivi 



.tJteSJigh-itS'iT ■...in.stnactipft, 



11.9 

% of time per day of 
instructicn " " " 

through N-EI'iT 

I . .no -;2^o.. ..^^,.,.5.^. 6p>.'>tb5.,.?. , . ..... : r^^^ 

.Ml , 3. 

O.JJ, . 

cxU. :5. : „: 

6 i 



s 



= 7 



10;.., i 

11 ■ i 

12 " "12 
11.10 The aiaouiit' of instructional ti^e in and through their native language 

for N-2IT students who are English dominant isi 

code: 0 = not specified N.A. = not applicable, no N-EiiT, E doia students 9^ ^ < y\ 



PreK 

u 

5 
6 
7 
8 
9 

10 
11 
12 



11.10 

I'in. per" day . Total liin. per 
of instruction day of an;'- 
.tJ3jrcii.fih.ii-S.vJ'.. .,iJiatriy;.tipA 



11.11 

Subjects taught 



in native lang. 



;. ... ..^i-Ao. 



.U.tJ. 



11.12 

% of time per day of 
instruction 
tlrrougli H-EiiT 
Pre K" ' ; 
A,..UrNA . AjtH 1.1 , 



- I 



.4. -...s^.^P k^.Rcj. ArtS. . . : I 2 . ...vTft ^0. . .'. 



■ . . . . 


•"*■•}•■ • - 




i-f •■ 

.-.^ .|.^ 

.5 

! 6 








■ 8 








9 ■ 


, ' 10 


■ i h- ■ i 
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Association of miie'mnngs with spoten and printed words 
.ComprehensKca of uSie funnxion of punctuation 
Accurate proSictiem: of s;j/t:tobols 
Memory of wor^foioms 
; Left -to - right saTqg^iia^s ion tn reading 

Identification ^miaES^Sier's rrurpose or viewpoint 
Adjustment to oiSfereat sii-Wions and persons 
Sensitivity to emsutms aodrmoods 
Organization aad satnmar^i^ation of ideas 
Anticipation of seqimnce XE^ideas or outcome 
Evaluation of iSea^^^ md ths making of judgments 
Correlation of old and. neai^^ teaming 

The (Sassroom Environment 

The classroom shauld reflect the positive interest of the community and 
the school for the pupils. Although classrooms differ according to the 
resources, plant, ^nd personnel of each school district, attractive, clean 
safe, and functional physical facilities and a warmly accepting and cheerful 
emotional climate for learning are minimum prereauisites for the success of 
these plans » 

Procedures for Developing IjanguagG Skills 

The procedures for developing skills in Spanish and in English should be 
audiolmgual m sequence, with experiences in listening and speaking preced- 
mg those of reading and writing. ei^^ u 
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• Listen to speech that' is auther,tic 

• Listen more than they speak 

• Hear and speak principally che language chosen for the activity while 
participating in that learning, activity (During an fJnglish-ianguajje ' 
activity, Spanish should be .jsed only for necessary directions or 
explanations.) 

• Be free of translation experiemces. word lists (e.g., nouns only) 
or word activity out of context . 

• Eventually read only what they have spoken 
o Copy and write only what they have read 



Nelson Brooks. Language and L^anguag e Learnin g: - Theory and Practice 
New York: Harcourt; Br'ace and Wo7jd7l9lio: ^ — t^S^ 



Meaning and structure ^f^f.li^^j^^peacjent. Pupils Kho are simply repeat- 
ing sounds or combination^ f^^gCx^p^^^ without a refererat in their stock of 
concepts, may be passive o/^^^^^c^ ^s v/en as limited in their perception 
of word order or pattern. ]v^>^^v^^ initial learning experience in mean- 
- mg should be derived not f^^J ih^ written word but froi:n encounters 
pictures, charts, objects. rJ^ ^^s'^'^x^es. The written word cannot faithfully 

^ reproduce the sound syste^i ^ li>n^;uag§. for there is often a conflict be- 
tween speech and print.. Fo/ V^tijple. Spanish vowels and English vowels 
are identical in their writt^r^ ^^r^^i '^^t ar^ not the same in their oral form. 

j Therefore, too early an exp^^^fO written English will serve to confuse 

i. Spanish-spepJcmg learners. 

The procedures for prox^^%g g-rowth in concepts should be those that 
are natural to the age and ttiW^W the pupils and should be as carefully 
planned as those for the dev^^^V^^e^^^ of the skiUs of communication. 

D^^ViW^^on Of Time 

IJor years programs plAci/''% ^^r^ ^leJdoan-Atnerican pupils have used 
English as the only medium i(iSt^*.^aion for all of the content areas. The 
high dropout rate of Mexic^n^ V^f lOans aad their low achievement scores in 
statewide testing programs .^l^e^t t^^ese pupils cannot succeed in school if 
they are. required to use Engf ^b ^yC^l\isiVQly in their early schoolititr. There- 

IZ^: r^fj^'i^l^" "fV^t^^^X^ ^^^^engths of these children, the following 
time distribution of English A' S(:,^nish is suggested: 

Level Perceht_o£tin^ 
Kindergarten ^i>aoish 80 

^. ' ^ f ^giish 20 

First grade ^fianish 60 

English 40 
Second grade ^^artish 30 

^^glish 70 

These recommended pev^^% ^Ir^ t^ot iatended to be prescriptive- rather 
they merely suggest the need ^^e>e PUpils' native Spanish as a bridge 
1° ^"•''u^^^''^\i?,^'^''^ experi^/\,, f UrtHe^niore. use of either Spanish or 

SoofdSri t "j^T^'^'i^ ^^^^^"^^^^^ pupils in e^ch 

school dibtrict. Finally, g^^V^J ^^^^lopi^ient of skills in English must be ' 

thTn^" '"i' ''^'''^^^^ ^-^f skills in the Spaaish spoken by 

the pupils when they entered/^ Hc^'^i, »f un.t:n uy 

The progress of pupils sha^'^ Evaluated continually so that the percent 
of time in either language c^„ % c^^Qf^Uy appraised and adiustcd as the 
pupils gam proficiency in botit %,i§u^§eii. acijusicd as the 



. 11.1.3 



11. U 



Pre?: 



. par;e 11 

^-^^E^m^s_oner^J$^f, - only non-2n£lisli ilother Tongue n 13 J 

stuaents (includinE iJ-SIT-English doninant) r ■ 'Sn'sT ^ sh 
nother tongue students do not receive instruction 'in 
a second language 
^no English iiother tongue students 
23 2 v/ay - EIIT leam the second language 

The aiiount of instructional time in and through their second lanpua^e 
for pupils who are native spealcers of English is: 

code: 0 = not specified N.A. = not applicable, no English ilT students 



11. U 

ilin. per day 
of instruction 
ttopuidi. ll-n iT _ 

.,.11.0 



Total min, per 
day of any 
instruction . 



R 



11-13 11.16 

Subjects taught % of tine per day 
in second lang. of instruction 

.'U^P^P.u&l'i.. N~ffl 

; Pre 



.J. 

14 



so 



\5. 
I 6 



10 
11 

12 



•1 . 



,10 

.11 
12 



11-17 lLi-:Le^„or .separ^^^^^^ teacher and/or aide 

m the classroom (raarh all that apply) " 



11 



.17 ^±^4^ 



I' o 



'I 



0- not specified 

1- languages are never rai:ced by either the teaciier, aide or the 
pupil m any one class period; only one language is used. 

2- the second language is used exclusively by the teacher.aide 
_^ and pupils dui'ing at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period- 
pupils .are allowed to use either native or second language. 

■.4.-the teacher uses only one language; however, the aide or para- 
professional uses another during the sa3:ie class period.- students 
nay. use either. ' ucnos 

5- the teacher reinforces any conversation initiated by the child 
through tne use of whichever language the child has used at the time 

6- constant switching fro., one language to another by teacher dicing 
xesson. * s 

7- the- teacher uses English and the paraprofessional then translates 
the saiue material for N-3IT pupils. 

8- other (suriamrize) 
>»o4i^Aed P^OQ^am Sp^^i^i, sfre^q^Ur> Sko^y^isV 

Subordinate . f3 ^ 



Outers 



^.m. per day rotal r;:in. pei- butjects -cauj,;.-. cf zii:.^ . 

of instiT-iction day of in second lang. of instruction 

tip?pu|vh N-nrr.... j-P-^^FP-pPApp-.... .^P?-yp-ii\ a-2?-7. . 

PreK ■■ ^ * • • ^ p^,g V 



1 1 .0 ^ a. p (^.'. H^'; .5^ i 2 , . .5:0 . 



,3. 
A. 
.5. 



o 

7' ' 

8 

C 

10 
11 
12 



1 1 • 1 7 Liised _or . sjsparate. laxig\xa,ge^ P-sag.e by. teacher .and/or aide 11.17 ^Lpj_^ ^ • 
in the classroon (raarl: all that appljO 

>X O~not specified 

1 - languages are never ni:^:ed by either the teacher, aide or the 
pupil in any one class period: only one la.nguage is used. 

2- the second language is used exclusively by the teacher ^ aide 
and pupils dui'ing at least one portion of the school day. 

3- -the teacher uses one langiaage exclusively within a class period: 

pupils ;are allowed to use either native or second language. 

4- - the teacher uses only one language; however, the aide or para- 

professional uses another during the sav;ie class period: students 
nay use either. 

5- ±he teacher reinforces any conversation initiated by the child 
through the use of \;hichever language the child has used at the time. 

6- constant switching from one language to another by teacher during 
lesson. 

7~the teacher uses English and the paraprofessional then translates 
the saiiie iiiaterial for N-SiiT pupils. 

P r.p^8-other (summarize) . . C - I 

roqran otVers tno^i-Pie^d j^^£)Q^am; Sp^v^isK -l^o sfre^o^Urs op^^isK- 

program f6r SjoaX- U^jj. Dp^^ cKlUreh u>ifk Ev%g. '^^^ 

12.0 rPiSTHODS OF SECOND LiUIGUAGS TSACHIKG 

(ilarlc all that apply; some projects raay use a combination 12.0^_^(_^_ 
of methods) 

T 'AjidiPrliSS^.^! habit slcills or behavioral approach, Snphasis 

on communication. Includes contrastive analysis of sounds 8 3"*^ 

(units) in both lang-uages by teacher and students, student M 
repitition of tapes and/or fluent teachers* model sentence 
patterns until responses are automatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences,, Inductive- 
generalizations dra\m from examples. 

2-Transfpn:i^^^^ ^^^qH 10 6^--^ 

Acquiring an understanding of the structural patterns or 
grammatical rules of a language. 
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2a-inductive -generative approach: through listening to ccriiiunication, 
perhaps of peers^ and attempting the new language in situations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes dix'ect association between object^ picture or action and 
word in second language. 

2b-deductive - the cognitive code approach: through initial forraal 

study and analysis of grai-^miatical structures;, then applying them tlirough 
escarnples, i.e.' answering questions, or transfoimng affirmative sentences 
to negative, declarative to interrogative, active to passive. 

S-GrairiLiar - Translati on Ilethod 
Formal study of arules of gramar and translation from first language 
to second. Elaphasis on reading in second language ratner than using 
it for oral communication. 

13.0 D01'1IK/J:1T AND SECOND L/»UAGE SKILLS SEQUENCE 
AL-II-^ Language Skills Sequence 

(-^Audiolingual Method,: listening, speaking, reading and writing) 

i II 
Non.Eng dom Eng dom 

stud ents^., stu dents 

A in dora in A in dom B in 
lang se cond lang se cond 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 



13.1 Second language listening-speaking 
skillfi are learned: 
1 -concurrently with doninant lanr-^uace 

listening-speaking skills 
.2-Gr--3r a specified level of compe- 
te r^.r-y cijhieved in listening-spealzing 
skills in dominant lanc'^^age 
3-a specified period of time after 
listening-spealdng skills in doninant 
lan^uaP'p' taught 



13.1 IB 

IIBJl^ 



13.2 j&Li-i sequence followed 2 

1 - Listening-speaking proficiency 
precedes introduction of reading 

2- Ileading is .taught concurrently 
with listening -speaking skills . 



13.-2 lA. 

IB 



I. 



iiB n ^ 



uu. i^tj^ciLj.^ve;, aecxaraxive uc xnuerro^ai-ivej acxive to passive. 



- Translation Ilethod 
Formal study of rules of graniciar and translation from first language 
to second. Eiaphasis on reading in second langmge ratner than using 
it for oral coinmunication. 

13.0 DCiniT/J-IT MD SECOND L/iITOlTlGE SKILLS SEQUENCE 
AL-il^f Language Slcills Sequence 

(^Audiolingual iiethods listening^ speaking, reading and writing) 

I II 
Non Eng dom ^Eng dom 

students student s 

A in doia 3 in ' A in dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project lias no Eng. dom. students) 

13.1 Second language listening-speal:ing 13.1 IB ^ 
sliills are learned : jjq f\ ^ 

1 - concurrently with ioninant lanciiace ^ 
listening-speaking skills 

2- af ter a specified level of compe- 
tency achieved in listening-spealiing 

skills in dordnant lan{;:uage 

3- a specified period of time after 
listening-speaking skills in dor.:incnt 
lan^ap'A tau;?ht 




13.2 ALi'I sequence followed V 

1 - Listening-speaking proficiency y \^ IIA f\3 
precedes introduction of reading /\ jjg r| S^' 

2- neading is taug'ht concurrently ~ 
with listening-spea2:ing skills 

3- Learning to read overlaps learning 

of listening-speaking skills _ 

A-There is some overlap between 

leai^ning to read and to write 

13.3 Listening-speaking proficiency 13.3 lA 1 

detemined by : 5 f U d er) + E:v 0.1 U a P 0^ $ cc I >e S ! > IB'^II™ 

1- measure of listening-speaking ^ J ; T^ona^S Comply T/on HA 
proficiency ^ ^J:On%^:S^ IIB'^' 

2- infomal assessment by teacher _ 

13.4. Second language reading skills - . l3./j.. IB ^ 

are learned s lIB ^^ ff^ 

1 - concurrently with learning to read 

in • dominant language . . 

2- af ter a specified level of dominant 
language reading competence 

^achievement . 

specified period of tme after 
learniii,-/;' to read in doniinant language 

(e.g. a specific grade) 5:t=:^ -^^r-oyC 

A-before 'learning to read in dominant 
language .,.„._ 
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^ Suggested Activities 

SDe^\"n^VS'Sn1^ eater kiadergartea with the same ability to 

speak in short sentences arranged in the proper word order as do their 
English-speaking peers. However, their Spanish vocabulary ma? be 
adequate If they have been deprived of varied experiences out ?f which con- 
cepts and vocabulary grow. Therefore, activities to enlarge their stock of 
concepts and to develop their language are most essential features of a totl 
school program from kindergarten through grade two. Early lessons shouH 
lead to reading and writing in Spanish in the first and second grades" 

CO Jmand of Fn.^l^ch''^p'P'.f "^^^"^ '° "^^^ relatively no 

command of English. For this reason, thev must be immersed in learning 

S^i^afr f "t' '"f'^ ''''"^ '° '"^^^ concep'sTuralso a'phor^ 

logical and structural comm.and of English. Eventually in the second L^r\^ 
they can be advan.ced^allia.nim:e^ec^^ 

There are many curriculum guides for detailed instructional planning 
m kindergarten through grade two.2 These guides may serve as rich re- 
sources of activities, materials, and procedures that may be adapted for 
urban children who come from low-income homes and fpeak Spanfsh The 
activities listed in this prospectus promote growth in concepts and st'imulLc. 
fatesli'tr Language Vows through eKperTences Z ac^^^^^^ 

lates m the communication skills of listening-comprehension, speaking 
and - eventually -- reading and writing, in that order. speaKin^. 

natfvrinlnirSi!f '"n^h" P^^?^'-^"^ ^^^^ ^e improving their skill in their 
native Spanish and will be adding a, second language English -- activities 
are performed using the language that meets the pupils' nfeds and the re 

efTcieirco '1" 'r^H?-^ '''''' ^^"Suag,e recommended fSr the Jost 

efficient conceptual and linguistic development is designated for each ac^tivitv 

EVor^E^g Us^h'^L"d S°E?or'b^th^r^^- ^^V^^^^^^^^^ ifa?ufge°(s7or' Spanish, 
lor £.ngush, and b-E for both languages) can be used by ihe teacher or 

pupils or teacher and pupils, with Spanish the first language to be used 
The classroom teacher should develop both Spanish and English in anv 

?u?aTpraTsarof';?e^r ba ''''''' ^^^^^^ identifieT^hSS h- ca%- 

The fSrfoIlowfnl^i background, maturation, and developmental levels. 
1 he list following is neither comprehensive nor exclusive but -t nrPc^ntoH 
to suggest how language skills and concepts cao. brde^e^oped in activule. 
frnTeS/nw'?; to teachers in the primary grades. Srfal^helpM 
implementing these suggested activities ai-e listed in Appendix A. 

Representative guides are obtainable from the offices of the suoerin- 



(E) 



Activities for Kindergarten 

Playing with large square blocks and wooden balls (S) 
Hand-weighing large and small toys (S) ^ ^ ' 

fitting together puzzles formed of large pieces (S-E) 
Identiiymg members of the immediate famn^ Cs-F) ^ 
Ide,^,-?^- '"'^ ^ i^^n-leng'ch. then a three -^vay; m rror (S) 
^J^^l^'^y'^'S seU in mdividwe^i. then group, phoL^aoh (S) 
Recording a group song on tana (S) ^' P"°^°graph (S) 
Kecording own voice ori tape ' (S) 
Sfnf'r"^ ^ ^f^}^'^'' ""^y"^^ '-unison <S-E) 

mscutsini t^^^^^^ pet and caring for it (S) 

Identifying vegetable- ?rnff. f^lfo^J^^S it on a weather chart (S-E) 

samples^ (S^-E) ' ^"^"^ P^^^^'-^^-S seeds and growing 

Counting the boys and girls in the classroom (S-E) 

tSihI'"^ '^'^'''S to classmates (S E) 

Taking a short trip and discussing it with the ffrouo 
Naming objects in the classroom (S-E) ^ ^ 

M^MTng^j;;^:^' Tsf ''''''''' ''^^^^^ ^^^^^^^>'" ^° ates (S-E) 

MeetLTth^r^?^^^^^^^^ (S) 

^^MEr^^"^^ ^^^^ ^^"^ 

Taking a rest in the classroom (S) 
fc-ating a midmorning snack (S-E) 

* gf'--ents; experimenting with then, indlvidoally. 
Playmg "London Bridge" (E) 
Listening to music for children (S-E) 
Marching to "Stars and Stripes Forever" (E) 
fnH'J^^J ,'^'^^^ P^'"*-"S airplane (S) 
Individually painting airplanes (S) 

Retelling a familiar storv (S) 
Learning a few short proverbs (S-E) 

^ lJ^I^!^U''^''^'''' ''''''''''' ^^^'i^^--' Thanks. 

Tasting unfamiliar juices and fruits (£2) 
IdentS?i^/f?^'r ^^'^^"^ ^'^^^^^^ ^E) 

Discussing a television program (S) 
hnitatmg the teacher's speech (S-E) 
Following directions to make a large cutout (S-E) 



C 



writing group and individual creative stories (S) 

Making, up titles- for stories (S) ^ ^^^''^ 

Finding synonyms and antonyms (S) 
Putting endings on verbs and nouns within context IS) 
Making compound words from two short words (e ^ fir. 
fireman ; cow, boy to cowbov) ^ ^' ' ^i^li' 



nreman; cow, bo^; to cowboy) 

°wr««V„'.h"b:ar"/ V ""^^ ^ 'he teacher says or 

Matching words with pictures (S-E) 

Alternative Implementations 

tha^a^ jSlliS t t:^Xr^:^j\T'' -^^-^ 
in order to allow reflectSn oflocaf nJlSc ''^ program may be necessary 
Some alternative methods of fin^! and resources, 

below. The laStwo conLrn S/?h "".n^^ lifted 
majority of English -speaking pSpUs "^"^'^"^ ^"^^'^ ^'^^^^^^ ^i*^ ^ 

^ ' Jrog'^amt^'yti^^^^^ requirements of the 

skills, quaUfi^Bd prrmi;°°^^^^^^^^^^ Pf^^-;-, adequate bilingual 

bilities for the communTci'ons skills! '^^'^^^ responsi- 

' fn7hTErguih?spe^in° Lrou^J^t"^ °f Spanish -speaning pupils with- 
and speaking ex5^;wl4'°S^^ o^fJ'f ^^--^^^^i^g 

listening no^tc: i'^l^/^"^^^ J-'--^ t^"'":: use of the tape recorder and 

.ar.^^^^^^^^^^^ 



group for part -rmr nst^^^ English-speaking 

v/ system is^!so us^S ,^taS This ^^pmi-o^ut" 

in their native lan^aJe The inl^n^^ ^"^j^^ts 

these pupils from the main <.tr.. - u''^, system is not to isolate 

instruction an?Sd t^onal i^no!,o? °' *° P^^^^i^ extra 

Dermit th^rvT? ^°°^^V^°"al language practice which eventually will 
permu them to participate in the total school program. ^ 



reW^^ /Wc,^i^ ^e^v^le P(r^c^for 

Er|c m{54-r\jLcfic>o ^'.^ 



Retelling a story as flannel cutouts are placed sequentially on the flannel ■ 
board (S) 

Clapping to the rhythm of a march or poem (E) 
Connecting objects by tracing left to right (S) 
Drawing self- and family portraits (S) 

Drawing large and small, circles according to toacher directions (S) 
Learning to draw long and short lines (S) 

Choosing a picture, word, or phrase card that completes a sentence 

given by the teacher (S) 
Guessing the end of a story pantomim.eri bv the teacher (S) 
Matching common si^ns with verbal clues''(e. g. , "Walk, " "Railroad 

Crossing, "Slow, "Stop, " and so forth) (S-E) 
Completing a verse cooperatively when the teacher has started it (S-E) 
Matchmg verbal clues with rooms and signs in the school (e.p- "Cafe- 
teria, "Exit, " "Library. " "Office, ^' "Principal's Office, ''^'Boys " 
and so forth) (E) 
Identifying the colors of classmate's clothes (S-E) 

Guessing orally an action word that completes a sentence (e.P- . "John 

was his shoe. ") (S-E) 

Identifying the letter that the teacher sounds (S) 
Saying rhyming words (e.g., ^ump, _bump) (S-E) 

Copying three times a short sentence which the teacher has put on the 
boards . 

Following the teacher's instructions (e. g. , "Hop over a book. ") (S) 
Writing the word which a spinner points to (S) 
Learning the names and sounds of letters (S) 

Raising hand to indicate when the teacher's voice rises for a question 

Raising hand to indicate the difference between sounds {e.a. sit and 
seat. bat_ and back) (E) ^ -fa-' '^'^^ 

Building own dictionary, with words in context accordint- to function 
relationship, and so forth (S) 

Raising hand to indicate when the sound of r or 1 changes ia a series of 
words the teacher has said (e.g., red, ro^y. Foio; look, laoiz, 
iipro ) (S-E) — ^ — — — — 

Raising hand to indicate when the ending sound changes in a series 

of words presented on tape (e.g., Kav, Ka^, Kate; bay, bay, bait; buy 

£i<^'.^,',l2Zi 12££; cue,-^teTFee;~e-imTieeTrow~;^ 
rode; (E) • 

Activities for Second Grade 

Many of the activities Vjf kindergarten aad the first grade should be con- ■ 
tinued and expanded in the second grade, with major emphasis upon the " 
fhoul7b^Tdd°ed^°'"'''°^ English language. The following activities 

Reading Spanish primers suitable to individual achievement level (S) 
Keadmg Spanish preprimers or primers independently (S) 



Following oae-step and two-step commands from the teacher (S-E) 

Saying 'please'' and "thank you'^ (S-E) 

Learning and telling the sea'sons of the year (S-E) 

Meeting visitors at school and home (S-E) 

Repeating everyday sounds (S) 

Adding to cumulative stories told by the class (S) 
Cutting out paper bag masks (E) 
Playing storekeeper (S) 

Chanting or clapping the rhythm of a short poem or rhyme (S-E) 

Describing pictures of animals (S) 

Playing with coins, then learning to count them (E) 

Asking simple questions (S-E) 

Refusing an invitation politely (S) 

Making simple requests (S-E) 

Looking at comic strips in the newspaper (E) 

Painting what they want to paint (S-E) 

Cutting and pasting as they choose (S-E) 

Participating in unorganized, free dancing (S--E) 

Telling about special festive days (S) 

Activities for First Grade 

Many, of the activities suggested for kindergarten should be continued and 
expanded, with greater empasis upon using English. The following activities 
are also appropriate for the first grade: 

Learning and beginning to write own address and phone number (S) 
Recognizing own name in manuscript (E) 
Painting a mask independently (S) 
Helping friends put their toy sV away (S-E) 

Planning a large block structure and building it with several classmates 
(S-E) 

Telling group what happened on the v/ay to school (S) 
Visiting the post office on a study trip (S~E) 
Developing a cooperative story abo"r tlie trip (S) 
Beginning to read Spanish-language preprimers (S) 

Reading* and illustrating sliort ohcu^t stories <S) 
Recognizing upper - and loworcaBe l et ters (S) ' 
Using puppets for dramatic play or role-playing (S) 
Playing singing games (S-E) 

Listening to stories independent at the.listeniug post (S) 
Retelling a story to the group (S) 

Decorating a box to store pc'rsojial poiisessions in .(S) 
Identifying and classiiying foods (fruits, vegetables) (S) 
Repeating phrases and short sentences in unison (S-E) 
Giving classmates permission to use personal toys (S) 
Reciting rhymes together (S-E) J 

Ideatifying words as tlie teacher says thern (S) 
Matching words and pictures (S) 
■ Selecting the correct ending for a picture story (S) 
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13. 5 ^Heading is introduced; 

A-individually, when child is ready 
or at a specific time during grades K 

1 

3 

13.6 Reading readiness is determined by: 
1-test of reading ^readiness 
. 2-inforDial teacher assessment 



13.5 lA 



( 



IB %^ 

IIB n3 



13.6 lA I _ 

IIA N_S 



13.7 IA.3 
IIA^ 



13.7 Grade level reading is expected: 

1- in first gracle 

2- in second grade _ 

3- in third grade "JC- X* IST 
^--in foiirth grade L, ' ' " 

5- in fifth gx*ade I 

6- in sixth grade " ' 

7- other (specify) 

^^^^ q™n^^■^^"^ ^''''^^'^^^ achievement (math, science, etc.) in the I3.8 IB 
Sii^OOND language is expected^ . 
1 -in the first grade 
2~second grade 

3- third grade 

4- f our th ■ grade 

5- f if th grade 

6- sixth grade 

7- other (specify) 



IIB 



U.O INTEGIIATION OF SSGOUD LANGUAGE LEATcNING WITH OTffiK LSAEWING- 
(mark all that apply) 

I = N^E II v: E 

dom dom 



II ^rTs 



students 



students 



1- Second language learning is only a sep-* 
arate subject for English-^speaLlng stu- 
dentsi the second language is not used 
as a iiisdiura of instruction for other 
svibjects. 

2- Second language learning is both a seo-" 
arate subject and also a liiediura of 
instruction for other subjects. 



13.6 lieading i-eadiness is determined by: 

1- test of reading readiness 

2- infonnal teacher assessment 



13.6 lA J 

IIA N S 



13.7 Grade level reading 



13.7 lA 



IIA J 

IIB 3> 



3 

13.8 IB"^ 
IIB"n3 



is expected: 

1- in first grade _ 

2- in second grade 

■ 3-.in- third grade X IX. [X 

4- in fourth grade 

5- in fifth grade ^ 

6- in sixth grade 

7- other (specify) 

13*S Grade level academic achievement (math, science, etc.) in the 
SECOND language is expected s 

1- in the first grade 

2- second grade 

3- thii"d grade 

4- f ourth grade 

5- fif th grade 

6- sixth grade 

7- other (specify) 

U.O IHTEGIUTIOK OF SECOND LMGUAGE LEiL^JJING .WITH OTHER LEARi^ING: U.O I 
(maii: all that apply) II 

I = N^E II = E 
dom dom 
students students 

1 -Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents j the second language is not used 

as a iiiediura. of instruction for other 

subjects. 



IB ^ 



as 



2- Seconcl lajiguage learning is both a sep- 
arate subject and also a msdiura of 
instruction for other subjects. 

3- Second language learning is always in- 
"tegrr-i-ted vith the learning of course 

content (such as social studies) or as 
a medium of cognitive development. 

4- Acaderaic content taught in the native 
language is used as the referential 
content of second lar^gmge learning 
(the sauie concept taught in the native 
language is taught in the second 
language). 

5- Different academic content is taught 
in the second language from that which 
is taught in the native language. 

O-not specified 



V/ 



See >Cero^i3ac, 



6-other (specify) 
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The experimental second grade involves teaching the ctudcnt particlp-^ut 60/1 
of the time in the dominant native language • A bilingual Instructional Ai<lo 
works directly xmder the supervision or the teacher to carry out her Inr.truc- 
tional tasks, ^0% of the classroom time is devoted to English lan(^nirvfre ^,^^^0 and 
development including a specialized grouped ESL Instructional periocK 

Selected 2nd grade content area such as the social studies, aritlimctic and 
science are presented in two languages . 

The projected Long-Range Time Distribution Pattern womid be as fol.lows: 

Third Grade, Fourth Grade and Fifth Grade would give equal time to tho unc 
of Spanish and English in all content areas. The product at the third r.roxle 
level would be a truly bilingual child literate in English and Spaninh at 
age 9* 

Curricular materials at ciu'rent and proposed grade levels would be the 
- following: 

Basal English language - Equivalent in Spariiish:. Spanish In.Pc^iorrn 
series selected from researching successful teaching; tochniquo^ 
at the approplate grade level which constitute the best and most 
representative of modern pedagogic methodology* 

2. Linguistic Readers in English, 

3, Programed materials in Spanish and English at appropriate grado 
level* 

. A example Phono -viewer programs - ESL and iSpanish as a ?!nd lru)runno. 



EKLC 




k . Mathematics - Equivalent grade level books In English an^l f^p-'ulcb . 
5. Science - Kqulvalent grade level •b.ooka In English and SpnjilBh- 



/3i. 

/'' ■ . ' . 

, . I 6. SasSei studies - Maferials to be developed in Spanish to par-^nd 

distrxcc curriculum. 

The district curriculum guides in the above areas will contimially be Mno^i 
aa guidelines for developing the bilingual curricular prograjn. Native 
Spanish language materials will be reviewed from a student behavioral point 
of view as to his development of the social and physical media in which ho 
lives . 

The following represents past and currentjneans^f assessing and Gva.li'atin,; 
the abilities and achievements of pupils: 

I. ^Name of Instruiiient-— —Criterion Referenced Meapurement To- 

havioral Objectives processes (current) and Prodvicts. 

A. Type of Test—— Formative e!val\iation diagnostic and P^og- 

nostic Achievement. 

B. Purpose Formative: I>aluation;:f or learninr oh J ecS^ 

C. Grader, car iievels — ; K- 1-2. 

ir.. Name of la^fcaiTEent -P^Dody Picture. Vocabnla^r Test !l^«t yo-^r) y 

A. Typo of flCBfc-— -Meiiiral Ability - Verbal FaclDity. 

B. Purpose*. Measures of child's receptive language. 

C. Grades or Levels K- 1 -Experimental and control cHoBnof' 

III. Name of Instrument- Goodenough Draw-A-Man test (T-afit yr.nr r.n.i ^ 

Q current) 
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15.0 Ti^EATl-iEtlT OF CHILD »S L^^^^A(J5: 15.0 lA ' 

iton Shg. dom. Eng. dora, IbT" 

Itudjgnts^ 'stiidents^^ II^J^ 

A -in doia, B 2nd a" ^ .T 2nd IIB_L 
leaigt lang* Eng. ■ lang. 



'([^he child's langxiage igA^P^^'^^d. 
It is not corrected, i-a ^5'^ ^"^^ 
of the child's speech i^AcJ^^J^'^^d. 
Hov/ever, the teacher pi-^^^^e^ ^ 



model of the standard ^u- -^c^ 

aiming toward child's e^^-l/^^ 1 
control of the standai-d ^-L I ..J.. 

2- The child's language 3,^5 \^3?^^'*-^d- 
the teacher points out ^^W^^ ^^d 

demonstrates the stancj^/ , 

3- Other (specify) ^ 

O-Not specified 

IS.OMATEPiIALS 

1 6. Reading Materials-^Typoa 

reading Materials are : (^r^^t ^ha^ apply) 
(T^Linguistically based 

(llerrill or Miaini Ling^f ^lj;c . 
readers, ITA, etc.) v 1^,^ Xfi 

^ (gBasal readers ' ^ 



IIB 



3-Dialect readers V 

' — - — — — ^ee. Xeroy^; 

(^hq)exience charts (stQ^.^^ ^ a+Vac\\,t-dl 
dictated by children) . 

16.2 If some reading laateri^l \ / *-j Ol. 
the child's dialect, iti^^ \-t;e j^^V 

long it is used: . - ^ ^ ' 

"1-^rade 1 1^,2 lAj^^^^ luQ Cj . 

2- Grade 2 

3- Grade 3 

^.-Beyond Grade 3 ' 
0-not specified ■ 

(^^-G:^,r>e iiiclr.c.roo iV or. line -) 

16.3 The following are techr^i^%^ ^•^^ to'^^i^ials u^ad for second language learnings 
0-none specified ^ '■- " 

C 1 -pattern drills f 

Q 2-diaZog merAorization P 

ERIC 3-choral repetition & 

Hia^ 4-songs I ^ H 

5«prccra::ned instructiniiAti/^fei/il^^'^ ^ ^ . 



aiiiung vovard cnilcl- s evexitual . | 
control of the standard form, _L. i L 

2- The child's language is corrected- 
the teacher points out errors and 

demonstrates the standard forra. , 

3- Other (specify) 

0-Not specified — _ 

16.0 xIATEPJALS 

16.1 Reading Materials-Types 

FLeading Materials are : ^(marlc all that apply) 
(l^inguistically based 

(llerrill or Miaini Linguistic ^ 
readers, ITA, etc.) I6.I lA ^ IIB^ 



^ (2^asal readers I —^'"^ 

3-Dialect readers : . $"e€^ V^^oy^ 

/^fe:q?erience charts (stories 0+Vac\\^<:l 
dictated by children) ^ , ::5 , 

16.2 If some reading laaterial is in / 4 

the child *s dielect, indicate how \^ n c\ 

long it is used: ^ ^ ^ ^ ' ^ -J 

VGrade 1 16.2IA_Q^^^ IIA/j-q . 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 3 

0-not specified ^ , 

'(?r.oj^sB i::cl.icr.uO 0:1 j.ine 

16.3 The following are techniques and. mterials used! i^pr :second language learning: 
0-none specified «_ 

^p3n 1 -pattern drills -JL ■ -I— 

.. *^ 2-dia]og i-aemorization .A u 

3- choral repetition u3 

4- songs ^ — iL -il 



■ ^-.prc;Gra::ried instructional anajLA.<^-^"^ 
o-stories read to children O 1^ 



AUDIO VI'SU.UL AIDIE ^ 

"^-"filns, filr.:strips _L 1 

.■8-flannel or magnetic, is^ards ^ ST S 

r 9-realia, graphic displays . P '"^^P *1 ^ 

^-7t>V^ 10-re cords, tapes ' JJO^ ) O 

11 - listening centers [ | ._[J. 

12- raulti-media approach , , 

Experiential 5 

13- role playing ' 

1A-puppetry ^ 

1 5- experience charts l ,. gr 

16- priinary typewriter JJa JjL. 

17- learning through direct experience l 7 ( "7 
with materials e.g. Montessori ^ 

l8«activity centers-chosen by child I 0 I ^ 

19- other (specify) 

. : Learning outside the classrooms 

20- field trips 

21- suggested TV programs . . " 

22- 'cthcr (specify) ^ 

ERIC 
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BKLL 4 -EOWgLL LAygUAOE : HASSSH - .gSL AHD BILIHQaAI. PBOQRAJffi 

Vo. TtLB BEIX & KOUSLL I^OAaS MASTS& $2^0.00 

Ro. 361i07 Headphones (Accessory) 28,00 

IJo. 36^53 interconnecting Cable (AcceB»opy) 2.00 

No. 40720 Dual Headphone Adapter 3.75 

PIg-REC0IU)ED lAMGUAGE MASTER CAKDS - LAHGUAGB ARTS 
200 Boxed Cards Per Set: $35.00 Each 



YOCAHJIARY EUIUER PROGRAM 
lUOmSet I Basic 

111012 Set II Intenoedliate 

111013 Set Hi Advaaaced 

ISiNGUABE STIMUIATIGNrEROGRAM 



11103aSSet I 
111032 Set II 
133:033! Set III 



:£krases 
Sentences 

language Reinforcement & 
Aui^tory Retention Span 



WORD PICTUBE PROGRAM 



111021 Set : I 

111022 Set II 

111023 Set III 



Novme: - Everyday Things 
Verhs: Action Uords 
Basic Concepts 



H DEVEI/2PMEOT;^PRC)GRAM 



111C^3 Set III 
llKJi*^ .Set :IV 



EractlccLL Vocabulary 
and Exg^resslona 
Everyday Sxpressions 
Industrial Sapplasoent 
Stress & Intonatlooa 



THE PHONICS PR OGRAM 
111061 Set~ 



111062 Setll 
i3a2D$3SSet III 



Scmnd Bending . & Beginning 
Phonetic Skills 
Cnrmonant Blends & Iiregu- 
lasrSPhonetic Elements 
WcxsfiiBuildiiig and Word 
Arag^sis Technique 



THEI^SOUNDS OP ENGLISH PROGRAM 
11105iaBasic English Phonetics 

(recooBfiended for College Level only) 



^HE»I LANGUAGE MASTER PROGRAMS IN LANGUAGE ARTS 



1010 



BUILDING BASm 'ENGLISH SET A: 
NOUNS SERIES , . . . . . * $56,00 
Contains "Nouns:: : Everyday Things: 
pre-recorded card set ( 200 cards ) ; 
150 blank cards in four assorted 
sizesi Us agei Manual; Program 
Organizer File . 



1011 BUILDING BASIC ENGLISH SET B: 

PHONICS SERIES . r . . . . $135.00 
Contains "The : Phonics Program^ 
(three pre-recorded card seta 
600 cards); 90 blank cards in 
two sizes; Uisage Manual j Program 
Organizer Pile. 



1020 



1021 



ENGLISH AS A: SECOND lANOUACE^ 
SET I . . . . / . • . . . $310.00 
Contains 501 fi^^'xll" pre-recorded 
and illustrated cards, Part I and II; 
Usage Meuiual; two Program Organizer 
Files* 

LANGUAGE MASTER BlA?nC CARDS 
{100 boxed cards per set) 



ENGLISH AS A SEC(»0 LANGUAGE^ 
SET II . . . . /. . . / . $160.00 
Contains 2i+2 8^'^xll'' pre-recorded 
and illustrated cards; Usage 
Manual; Program Organizer File. 
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072U75 
072U76 

0721^77 
0721^78 
V^248l 



Standard Size 3i" x 9" 
Tab Size 3i^" x 7-3/8* 
Index Size 3" x 5" 



Jumbo Size 8^" x 11" 
Extended Size h" 



Ik" 



$6.00 1001 Program Builder Kit 
3 00 Contains k'OO blank cards in 

3>00 four assorted sizes; Usage 

9<00 Manual; Program Organizer 

9.50 File. 



$39.00 
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; . page 15 

The sources of Mon-English materials rand textbooks ai^e; 16 A 7 

(mark al] that apply) — UJ_J j 
0-not .specified r j t) 

^are yyi^^^^. by native vspealcers of iifeat language 
(^^coi-nmeo. .ially prepared .and publi^ed in countries whiEire. 

N-E 2s the native language 
OMevaEoped by the project's own bilfs^^ 
'-devetoped by the staff of another^^;]^^ project (spemjfy which) 

MeveHkoped in conjenction with pro jnc* parents 
^developed by or with members of .N-3^L community 
2-are culturally appropriate for JT-E ..culture p. 3 ^ 

(specify how this is determined) | 
8-are cross cultural 
(^commercially prepared and published in the U.S. 
(I9;^are translations of U.S. texts 

11-are coordinated with, israterinis us^ ln the regiaaa:!- sufenecrt:: 

curriculum 
T2-other (specify) 

16.5 The specif ic bilingual/bioultural iiiat^ in the ianmiasE 16.5 I 

component are: — ~* 

0-not specified ^ 
(J^xerox attccched-page and document Oo nV. ^ 70 Q pp ei^r^diy 

:m.O STUDENT GROUPING ^ ^^^^ X^rcM tt^I^ 

Sludent:;grouping; mixed or separated:3iiito dominant lanmiaas^'^ 17.1 '1 ^ 

groups: ((mark all that apply) ^ — ' 

; 0-not specified 

pupils of both linguistic groups ara: 
Q^always mixed for all learning 
(2-)uixed for language learning 

3-mixed for some academic subject learning 

if-mixed f or non-academic learning? art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most acadei-iiic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 
S-other (specify) 

n.a. - (no :lI.;T students) ■ 

17.2 Students ar-e grouped for language instruction: -17 2 A 

(mark all that apply) A-more than i the time • B Less than -i-'the time 




0- not specified 

1 - total class- • 

fjgmall groups (specify size) ^ <jfccc/eh 

individual instruction 'I " 

17.3 Criteria for grouping: Students 

. specified J Non Sng II Eng dom ^lEn 



dom 



1- by age ^ ^ 

2- by native language ^ " r r.^-^ 

_. :._ J5rrblL_ domino 1 — , ™™ ■ ■ - ■ ' - — ^ ♦ - 43 ?S 



ispeciiy how this IS determined; I 
8-are cross cxiltiiral 
(^coinmercia3.1y prepared and published in the U.S. 
QO^are translations of U.S. texts 

11- ^are coordinated v/ith materials used in the regulai' subject 

curriculuin 

12- other (specify) 

I'i.S The specific bilingual/bicultiiral materials used in the language l6.5 f 
component are: 

0-not specified w . ^ 

(2^xero2C atta.ched-page and document C-0^\> Q p p e ^ » / 

17.0 STUDENT GROUPING ^ y 

17.1 Student grouping; mixed or separated into dominant language 17.1 %ii 
groups; Tmark all that apply) 

0-not specified 

Pupils of both l inguis tic gxou'QS are ; 
^always mi:>ced for all learning 
^^aixed for language learnmg 

3- mixed for some academic subject learning . . • 

4- iaixed for non-academic learnings art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- -separated for most acadeiioic subject learning into dominant 
language groups 

7- never nixed for langua.ge or other acadeBiic learning 
8~other (specify) 

n.a. - (no 1j_^T students) • 

17 #2 Students are grouped for language instruction; / 17. 2 

(marlc all that apply) A-more than -g- the time B Less than -tteTjp^ 

0- not specified 

1 - total class 

(S^iiall groups (specify size) ^ j'fu.ae>n 

3-individ\xal instruction 

17.3 Criteria for grouping: Students 

0- not specified I Non Sng 11 Eng dom ^lEng dom 

dom Sr-iT *" NEl-IT 

1 - by age 



4 



2- by native lang-uage ^^1=1^^-- ^-P'S"^ 

3- by dominant language j ^ 

4- by language proficiency 

(ex, level of reading skill) 

n.a, not applicable' i 

(no E.dom/NMT) 



18^.0 TUTORING r>yor^ PuU-ou^fs \ o^y\c^ kj^ c^<\<^ i r> j-^ *^ 

118.1 Student Tutoring is: (mark all that apply) 18.1 N C ) 

no-not mentioned 

0- type not specified r 

1 - inter-ethnic (N-52-1T student tutors FiiT students) 

2- intra-ethnic (N-MT stuctent tutors N-El-1T) 

3- done by older children. (cross >age) 

4- done by peers (same age) 

5- other (specify) ■ . ' 

18^2 Paraprofessionals or aides give tutoring or insti^uction as follows; / 0 "S" 

0- area not .specified 18.2 I ifj^J 

1- inter-etlmic (N-SIT aide tutors K-IT student) 

2- in the acqusition of native language skills 

3- in the acqusition of second language skills 
Q other academic subjects 



^1 <9 



14.5- 



THE GALTON INSTITUTE 

CHILDREN'S BOOKS IN SPANISH - FOR CLASSROOM AND LIBRARY 
For beginnin/^ readers ; 

A B C y X. Y Z by A.J.M. $175 

AVENTURAS DE MOTITA by Margaret Wise Brown 2 55 

BABAR Y LA AUCIANA SEiMOR/. by Jean de Brunhoff I'oo 

HISTORIA DE BABAR by Jean de Brunhoff . 2*25 

LA INFAKCIA DE BABAR by Jean de Briinhoff I'oo 

EL CIELO by A.J.M. g'cQ 

EL CIRCO by Itolinette p'cq 

LA CIUDAD by A.J.M. p'so 

LAS CO'SAS QUE VEMOS by A.J.M. 2 50 

CARBONILLA by Romuey Gay 1 oq 

CORALITO by Romney Gay t'oo 

LINDA Y MARIO by Romney Gay 1 Oo 

EL RUIDO MISTERIOSO by Romney Gay I'oo 



GOLDILOCKS Y LOS TRES OSOS by Helen Harter ?'sn 
LUIS Y LOLA by M.E. Craig 

EL MAR by F. Goico Aguirre P*c« 

LA TIERRA by A.J.M. P^): 

QUIERO SER by Luis Mallafre OftO 

LOS TRES GATITOS by Kurt Wiese ' 0 ?n 

YO QUIERO VOLAR by Anita Brenner gigS 

Picture dictionarie s, atiaaes and ■1uvcnile enoyf^-|r.T..^.i 

DICCIONARIO GRAFICO INFANTIL by Luis Mallafre n Sn 

MI PRIMER DICCIONARIO by Julio Dai'oqui I'gc 

MI PRIMER LAROUSSE EN COLORES by M. Fontineau l^ 50 

EKCICLOPEDIA DE ORO by Bertha ttorris Parker 28 on 

I^Ur^DO JUVEKIL by Manuel Martin 8.5O 

Enjoyable reading : 

COMPA CONPJJO by Torbio Claure o qc 

CUAL ES TU CASO by Marion Jamison o nn 
r/)S VEHICULOS by A.J.M. 

WA-OKA by Pablo Ramirez . V 

EL TRENCITO CAMPEON by Darlene Gei s 0 7 S 

EL PERRITO QUE VIAJO mm SATELITE 0 7r 

EL OSITO QUE 3IEMPRE DSCIA "NO."' by Faith Nelson 075 

EL NINO QUE TEMIA A LA OiiSCURlDAD by Munro :{^-af n 75 

LA CRANJA DE JUANITO by Louise Bonino 07^ 

COCO» EL MONO CURIOSO by H.A. Key a'^c 

LOS CUATRO POLLITOS QUE PERDIERON SU V02 q 75 
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LIBRITOS DE PRO: each. 

Reina 

Hiawatha 

El Area de Noe 

Una aventura del Pato Donald 
La Bella Durmiente 

El libro de seguridad del Pato Donedd 
Tuno , 

Peter Pan y los piratas 

La Bella Durmiente y las hadas madrinsLS 

El Pato Donald automovilista 

El Raton Mickey- Aventur as en Disneyland 

Bombon quiere ser artisba 

La familia Robinson 

Perry y sus amigos 

Tribilin, astro de cine 

Mani, El Burrito 

Pepe Grillo vence al fuego 

El Pato Donald deterctive 

El Auto volador 

NuestroG papas 

Mi gatito 

Juan y Margarita 

Nuestro Mundo ^ 

Los musicos de Bremen 

En el parque 2ool6gico 

Contar cantando 

Ayer y hoy 

Perros 

Cuaiido yo sea grande 

La fiesta de Tom y Jerry 

Cristobal y el Col6n 

Caperucita Roja 

El Dr. Alegrla 

Pantale6n 

Los naravillosos viajes de Tomasin 

La caca de los animales 

El Pequeflo Figui 

Los favorites de Pedro 

Explorando el espacio 

El mar prpfundo 

Cachorros de animales 

Pelusita 

Rin Tin Tin y el fugitive 

La Costa del mar 

Autos y camiobes 

Aves del Mundo 

Cinco centavos para gastar 

El sastrecillo valiente 



EL MUNDO CONTADO A TODOS $ U.35 
EL MUNDO DE LAS AVES 

EL MUNDO DE LAS PLAOTAS ' k.33 
EL MUNDO DE LAS INDUSTRIAS 

Adventures in Space by Willy Ley ; 

ESTACIONES DEL ESPACIO .. 1.00 

PILOTOS DEL ESPACIO - 1.00 

SATELITES ARTIFICIALES 1.00 

VIAJES INTERPLANETARIOS 1 . 00 

Readers, texts and vorkbooks ; 

JUGANDO Y RIENDO (1st reader) 1.61* 

LOS NlijOS SE DIVIERTEN (2nd) 2.72 

A VIAJAR Y A GOZAR (3rd) 2.92 

by F.V. Gaztarabide • 

LIBRO DE TRABAJO PREF^'^^^IO by Luis Perez Espinos 0.95 

EL-PA.JARO DE NIEVF -c OTROS PARA NlhOS by Carole Soler 1.25 

CONTINENTE (Libr...' le lectura 5) by Santiago Hernando Ruiz I.98 

LIBRO 1ST LSr' Jiiri. 1.25 

LIBRO 2ND LECTURA l.i*5 

LIBRO 3RD LECTURA 1,65 

LIBRQ l+TH LECTURA I.98 

LIBRO 5Tli LECTURA 1.93 



Legends and legendary heroes ; 

LEYENDAS MEXICANAS by Rafael Morales 3-UO 
Things to make and do: 

DIAS Sin COLEGIO 3.^0 

EL BAZAR DE TOb/^J-:! LAS COSAS by Elena Fortun 3.U0 
JUG AR Y CANTAR by Bonifacio Gil 

JLTGOS PARA TODOS by Carola Soler 3. 1*0 
Poetry and rhymes ; . 

MOTHER GOOSE ON THE RIO GRANDE by Frances Alexander 2.75 

PAI^ETA IN^^ANTIL by Juan Grosso 1.50 

Special items: 

PICTURE CARDS 2.00 



NAoL+evicLl ^ 



* 



Fairy tales by Ramirez and Correas ; 
ALI-BABA 

LA BELLA DURMIENTE DEL BOSQUE 
BLANCANIEVES 
CAPERUeiTA ROJA 
CASCAWUECES 

EL GATO CON BOTAS by Perrault 

EL LLEGAIX) DEL MORO by Washington Irving 

PULGARCITO 

ROBINSON CRUSOE by Defoe 

EL DRAGON TIMIDO by Pilo Mayo 

MI LIBRO ENCANTADO 

GUILLERMO Y EL ARMADILLO by Guy Lamarque 
EL HIJO DEL SHERIFF by Pablo Rajnirea 
HISTORIAS CON ANIMALES by Antonio Jim€nez-Landi 
LAS HORAS DEL DIA by A.J.M. 
■EL LIBRO DE LOS ANIMALES by A.J.M. 
MICHEL y EL CIERVO by Jean Lazare 

Science and our world: 

LOS ARBOLES by Galus 
EL BALLET by La Mont 
LOS BARCOS Y LA AVENTURA 

BESTIARIO by Galus • 
CONCHAS Y CARACOLES MARINOS by Hutchinson 
LOS HONGOS EXTRAVAGANTES by Graff 
LOS INVENTOS DEL SIGLO XX by Petti t 
' LAS JOYAS by Helen e Puiseus 

LAS MARAVILIJVS DEL MUNDO MINERAL 
LAS NAVES EN LA HISTORIA by Delate 
LOS RAJAROS CONOCIDOS by Kasarheoou , 

LOS PAJAHOS EN LIBERTAD by Dean Anadon 
LAS PLAIfTAS y 3U KISTORIA by Fleury 
70 SIGLOS DE INVENTOS by Petit 

Series "Nueatro Mundo" by P. r'^>^Tt«^ro y R. Haydon; 

NUESTRO MUNDO TROPICAL . 
TIERRA Y CIELO . 
AIRE Y SOL 

LA CIENCIA EN NUESTRA VIDA 
LA CIENCIA HOY y MAiiANA 
WORKBOOK FOR SCIENCE ELSM. 
• LIBRO DEL AIRE by Espina Antonio 

El Mundo Series; 

EL MUNDO DE LA VEIX5CI.nAD 



$1.50 
1.50 
1.50 
1.50 
1.50 
1.50 
1.50 
1.50 
1.50 
1.50 
7^.50 

i.oo 
1.50 
3.U0 
2.25 
3.1*0 
1.00 



1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1.00 
1 .00 
1.00 
1.00 
1 . 00 
1.00 



1.96 

2.lf> 
2.36 
Z.kh 
2.UU 
1.68 
U.25 



El Cone jo Bugs encuentra trabajo 
Aeroplanos 

EL pequeno Cabus rojo 
Pedro el Oso 

Blanca Niveves y Rosa Roja 

Las doce princesas danzarinas 

Lassie y el explorador perdido 

El Doctorcito del circo 

La Ballenita fel<z 

Pancho y sxxs amigos 

Nlineros 

Helic6pteros 

Lassie un dia de descanso. 
La garra del leon 
Animalitos en la granja 
Pulgarcin 

El Conejito travieso 

Aladino y la l^para maravillosa 

Lassie en un rescate 

Dlas felices 

Animales gimnasr.as 

Los amigos de Pepfn 

Ruperto el Rinoceronte 

Las trave suras de Faquito 

Cant a, pajarito 

El oso yogi 

Cuatro perritos 

Un dla en la granja 

Tres osos maiiosos 

El pSjaro loco ensefia a dibujar 

El muchaco del circo 

La aventura del tigre 

Libritos de Pro Arp;entinos: each 

El Picnic del Rat6n Mickey 

Alicia en el Pals de las maravillas 

La Aventura de Jack 

All Baba y los UO ladrones • 

El gato con botas 

To be obtained at: 
PequefiO Paquete 

Box ei7 . 
Coral Gables, Florida 3313^ 



Prlaaxy Grades 1-2: 



Elib ;Arrbchea Rod. 
« It ti 

/tuis Pere^ Espinos. 



ft 
ti 



II 

It 



Armando MuiiSz 
Ii6pe2 Lay-Cabrera 



ft 
ti 



II 
It 



rr 



Almendros y Alvero 
ti II 



Ulf Lofgren 
Astrid Lindgren 
Yolanda Colombini 



II 
II 
ft 



II 
II 
ri 



CrSmez Tejera 



G. Tejera and Others 

It It r» 



It 

It 



.11 
It 



II 
It 



"Er Jones 
A. J. Mi 
A-J.M. 
A.J.M. 
A.J.M. 
A.J-M. 
A-J.M* 
A.J-M. 
A.J.M.. 
A^J.M. 
A.J.M. ^ 
Carola Soler 
AcJ-M, 

Carola Soler 
A.J.M. 

Elena Fortun 
Bonifacio Gil 
Carola Soler 
Carola Soler 
Mfiiria Rosa Miranda 



Wuestro Mundo,- Vol, I • $1*70 

Nuestro Mundo,- Vol.II 1,70 

PepSn en Primer Grado 0.80 

Pre-PrimELTio de Lectura 0,95 

Primero de Lectura 1.20 

Victoria. Primero de Lectura 1.20 

Elena y Dani • 0.85 

Elena y D^.ni - Workbook I^IO 

Buenos Araigos 1.20 

Buenos Amigos- Workbook 1.20 

Lengua Espanola.- Primer Curso I.U5 

Lengua Espanola.- Segurido Curos 1.^5 

Minor.- Primer Diccionario I.70 

Buenos Dias Bey Caspio 2.20 

Los Nifios en la Jungla 2.20 

Dos Monas y un Conejito 1.75 

El Gran Amigo 1.75 

El que la Hace la Paga 1.75 

Masquerino, Perrito Feito 1.75 

Amigos de AquJ y de Alia I.U5 
(Reading Basal) 

Teachers Manual of Amigos de Aqui y 

de Alia. 0.90 

Pueblo y Campo (Reading Basal) I.80 

Pueblo y Campo (Teachers Manual) O.5O 
Scrpresas yMaravillas( Reading Basal) I.80 
Sorpresas y Maravillas (Teach. Man.) 0,50 
Mi Primer Libro de la Salud (Health) I.85 

ABC ^ X y Z (Globo Rojo) 1.50 

La Ciudad " " 2.70 

El Mar " " 2.70 

El Campc^ " " 2.70 

EiCielo " " 2.70 

La Tierra " " 2.70 
Los Vehfculo£i " " ' 2.70 

Las Horas del Dia ' " " 1-50 

El Circo " " . 2.70 

El Libro de los Animales " ^-50 

El PSjaro de Nieve " I.65 

La Familia " 2.70 

El P^aro Pito " 2.70 

Dias sin Colegio (Globo AzUl) 3.75 

El Bazar de Todas las Cosas " 3.75 

Jugar y Can tar (Globo Azul) 2.70 

Juegos para Tod " 3.75 

El Libro de los Juegos " 3*75 

El Libro del Principio y el Fin 3.75 




:) 



A. JivaSjxez Laadi 



A. Jia£nes Landi 
Josafina Bollnaga 
Angeles G asset 



Lm Cosas que Veaoa (Qloho Azul) 
Solo para Hifiaa ** ** 

Tfteres con Cabeza " " 

Ulatorias con Aniaales " " 



i 2.70 



3.75 
3.75 
3.75 



To be obtained at: 

JK6U5 GONZALEZ PITA 

Importation of Foreign Lang;2agQ Books 

15W) S.W. lUth Terr. 

Mxaad, Florida 33ll*5 
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18.3 Parent tutoring s Uark all that apply) 18.3 1 f — L 

no-not mentioned 

0- type not specified 

1 - inter-ethnic parent tutoring is used 

2- intra-etlinic parent tutoring is used 

Parents are trained to become tutors for their children: 

3- in the home by a home-visiting teacher 

4- in an adult education component CorvNpToy> CoMcCje.- 

5- in school through observation and guidance of teacher 

6- as parent vol\anteers who tutor diuring the school day 

7- naterials are provided for use in home by parents 

8- other (specify) 

19,0 CUPJlICULm: PATTEliilS 19.0 Lu^a^^f 

The stat ed curri culum pattern of the bi lingual proj_e c_t.: 
1-23ccept Tor inclusion of N-aiT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications vrhithin the curriculum of the 
bilingual program v:hich differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 
Osmall group instruction 



(55^ndividualized learning j .^Ux^r-c 

6- open classroom LCo^rr^vo^ Qe<V^^^ 

7- guided discoveiry and inquiry 

d^a curriculum which is both child and subject-centered 
9--others (specify) 

10-if the program includes activities which complement 
experiences children encomiter in the home, community 
and. through mass media i.e. TV, describe belows JL 



20.0 COGNITIVE DEVELOP! iENT 



p6 
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20.1 Cognitive development in early childhood grades is fostered through r 

Qj-method not mentioned 20,1 

(^structured envirionment rich v/ith materials child can manipulate 
^^^-^order, , compare, match for perceptual-Ho tor developme 
(2^on-verbal materials, such as liontessori materials from which 
/ ; children can learn sensory discrimination, matching, seriation, 
/.counting, addition, subtraction. 

3-labeling and discussion of concepts related to tirae, space, distance, 

■■■■ -position' . 

A-labelinf? and arroupin.^^ actual objects to" learn classification,' 



/-ncLLeriais are provideci lor use m hone by parents 

8- 0 ' her ( sp e cif y ) 

19.0 CUPJlICULlTf-: PATTEiiiTS 19^0 l^Jj^^ 

The sta ted curric tilum pattern o f the bilingual project; 
1 -accept Tcr inclusion of N-MT instruction the curx^iculum is 
otherwise typical or regular, for this state. . 
There are other modifications vfhithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all tliat apply) 

2-a non-graded classroom: pupils of different ages are 

grouped together d\iring part of the school day 
2rflexible or modular scheduling 
(^small group instruction 

f individualized learning i . i 

open classroom Lccs^on'vo^ ceTn^C'-SL 

7-guided discoveiy and inquiry 

CS)a curricula v/hich is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in the home, community 
and tlirough mass media i.e. TV, describe below: , 

20.0 COGNITIVE DEVELOPiiEKT ^^'^^o^^. r 

20*1 Cognitive development in early childhood grades is fostered through: 

0-method not mentioned 20.1 / ^ 

Q>structured envirionment rich v/ith materials child can manipulate* ^ 
^^order, compare, match for perceptual -mo tor development 
(2:rtion-verbal materials, such as llontessori materials from which 
children can learn sensory discrmination, matching, .seriation, 
counting, addition^ subtraction. 

3- labeling and di-SGUssion of concepts related to time, space, distance, 
position ^ 

4- labeling and grotiping actual objects to learn classification; 
grouping objects with comDion attributes and labeling their 
attribtites (i.e. colors, sises) 

5- direct ejcperience of processes of science through discovery, using 

Bia^erials rather than textr active e:qDeri;nentation v,, ^u^n^ + , , 

oy child v;ith teacher's 

guidc^ncc rathbr them to-chor dc-;:onstration. 
b-clirect exijerxejice of math through discovery rather than instruction 
7-other (specify or xerox) p. no. and document: 



20,2 Cognitive development in later grades (grade U and above) ^, .. i 

, Qrrmethod not mentioned , -^.,....4 

Qyspecify or xerox p. no. and docuiiient C jn-^ 'ii 
,n.a.-no grade A or later grades p" ' ^ 



t 



.r- Participating in first-grade activities that can be adapted to develop 

. C-: English reading and writing skills (E) 

Writing group and individual creative stories (S) 
Using manipulative materials to develop number concepis (S-E) 
Adding English vocabulary to a picture dictionary (E) 
Making up, writing, reading, and tellii.g simple riddles (S-E) 
. Playing a simplified form of anagrams (S-E) (E late in year) 
Making up titles for stories (S) 
Finding synonyms and antonyms (S) 
Putting endings on verbs and nouns within context (S) 
Making compound words from two short words (e.g. , fire , man to 

fireman ; cow , boy to c owboy ) 
Asking questions for the teacaer's answers and giving answers to the 

teacher's questions (S) 
Choosing common prefixes and suffixes, inflectional endings, and common 
roots to derive meaning (S) 
. Guessing the meaning of a new word from a sentence the teacher says or 
writes on the board (S) 
Matching words with pictures (S-E) 

. * » 

Alternative Implementations 

The realities of situational problems in every school district suggest 
that alternatives to the implementation of the program may be necessary 
in order to aillow reflection of local needs, conditions, aad resources. 
Some alternative methods of implementing language development are listed 
below. The last two concern Spanish-speaking pupils in classes with a 
majority of English-speaking pupils, 

• Team teaching to assure meeting the language requirements of the 

program. If the classroom tea'jher does not possess adequate bilingual 
skills, qualified primary teachers in the school could share responsi- 
bilities for the communications skills. 



Group teaching basic to th-s proble^/^ of Spanish-speaKing pqplls with- 
in the English-speaking group. Here, the teacher proyides listening 
and speaking experiences with the use of tne tape recorder and 
listening posts. The teacher also seeks to provide^maij^jrjoup__ 
lear ning activities through^ careful planning and with t'He help of* a 
"teacher aide. 
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21.0 SIXF::EST^ 21.0 ^f ^j 

Stai^d^_m(Li^d^^ ii^£?PJ^se.. self ^es teem : 

no-self -estecra not mentioned as an objective 
0-self -esteem is an objective but uethods not specified^ 
Teacher encourages pupil to verbally express his feelings: 

1 - through role-playing 

2- puppetrj'- 

(3language-e:rperience approach: students dictate stories from 
^ their ovm experience 

Steacher accepts , aoldiovdedges ideas and feelings 
^eacher encourages non-verbal expression of child *s feeli.igs 
throufT'K painting 5 lutisic, dancing 
(6)teacher provides experiences in which the various ws that 
children act are accepted by the teacher: their actions are 
discussed and the children are encouraged not to laake fun of 
"different" mys 
@teacher provides experiences leading to competency and 
—^uccess 

Cs^eacher provides experiences where occasional failure is 
aclcnowledged as part of everj^one's e:>q>eriencej second 
attempts are encouraged 

9- other (specify) (xerox or suianiarise) docwent page fr 

Teacher provides experiences in pupil self-direction and acceptaiice of 
responsibility 3 such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of curriculum 

12- pupils choose actix'-ities from a vax^iety of interest centers 

13- older puils participate in curriculum planning and/or 
development 

14- pupils write a bilingual newspaper for dissemination to the 
coiiUiiunity 

15- 6ther (specify) y 
22.0 LEAimiG STRATEGIES 22.0 




1-The project mentions the following specific 3 earning, strategics 
as mportant for reaching a particular ethno-linguistic group: 
(specify or xerox) \ Document and Page no. ^ 

Exai'aple: Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\/s, has been found more effective. 



(^^-ceacner accepts ^ acjic'v/xeages -uect:; c.;iu iUiiXj.::L.w. 

^rteacher encourages non-verbal expression of child ^s feelings 

through painting, music, dancing 
(^teacher provider experiences in yhich the various \^ys that 

children act are accepted by the teacher^ their actions are 

discussed and the children are encouraged not to make fun of 

"different'' v/ays 
(^teacher provides experiences leading to conpetency aiid 
^>^success 

C8p)teacher provides experiences v;here occasional failure is 
aclaiowledged as part of evexyone's e^g^erience^ second 
attempts are encouraged 

9- other (specify) (xei^ox or siOTaarise) document page fr 

Teacher provides experiences in pupil self-direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of cvirriculum 

12- pupils choose activities from a variety of interest centers 

13- older puils participate in ciorriciaum planning and/or 
developnent 

14- .pupils write a bilingixal newspaper for dissemination to the 

community 
15~other (specify) 

22.0 LEAi^NING STrJiTEGIES 22. 0_ 



1-The project mentions the follov/ing specific loarninf; strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example: iJavajo children resist participation in an authoritarian, 
traditional classi-oom. An open classroora where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rov/s, has been found more effective. 

O~none mentioned , . ' < . i T~L ^ i / 

Uarnihs Cfin+er CLr,cl e-lasser «e<^l.f^ l^^^'^/^y 



23-0 BICULTUraU: GOJ-iP^ONMT 

23.1 This program is: 23.1 

1 - bilingual, alone 

2- bilingTial and bicultural 

3- bilingual and luulticultural 

0-not specified as to v/hich of the above 

4- -an etlinic studies progx^am is included in the bilingual program 

5- arts posters, realia, crafts of both cultures are exhibited in 
the classroom 

S-'language and cultural content are integrated 
7~other (specify) . 
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23.2 Cross-ciiltural awareness: ^ 23.2. 

If project Lientions specific values or nodes of behavior of 
N-HIT culture^ please smviarize belov/: (or attach xerox) 

found in doc\:ii;ient > 

0-not mentioned 



o 

23.3 1-if project mentions efforts to decrease etnnocentrism in 23. 3j zL. 

either or both groups describe below; (or xer ox-do cuinent page///) 
0-none mentioned 



23.4 In the bicTilttiral compenent Imovdedge of the W^-H-iT culture 23-4. 
involves (mark all that apply) 
0-no bicultural component mentioned 

(l^-Humanistic aspects of cultures ideals and valuesj^ literature 
(oral or written), 5 achievemet^t of particular people or politcal 
moveHients 

(2^ Historical-cultural heritage of the past — contributions to art 
and science 

3-^Deep^ culture: family patterns and contemporary way of life. 
^Itemization of siirface aspects of a country — geof^^aphy^ dates 
of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cTiltures of same ethnic/linguistic group (i.e. Spanish- 
spea]:ing peoples) 

)A third cTature different from Wail' or a-IT 
8-Other (specify) 



23.5 Merican culture is defined: 23.5 

0- not specified- 

1- narrovrlyr primarily Anglo-Saxon orientation 
(Ig^roadlys etlinic pluralism of America.— multicultural 

contributions of various ethnic groups discussed 
3-other(indicate document and page number for xerox) or 
elaborate in your ovm words 



23-3 1-if projGct nentions efforts to decrease etiinocentrisn in 23.3.. ^ 

either or both groups, describe below: (or xerox-docujuent page/fr) 
0-none mentioned 



23. In the bicultural conpenent l;xiov/ledge of the N-HiT culttire 23. 4 V 7 

involves (nari: all that apply) 
0-no bicultural component jnentioned 

(^Humanistic aspects of culture: ideals and values, literature 
(oral or x^ritten)^ achievenient of particular people or politcal 
movements 

(2^ Historical-cultural keritage .:if the past-^im^ntributions to art 
and science 

3-^Deti5p^ culture^;; 'S^ixj- ^^BXt^:::::^ and cantemporarj'' \iay of life. 
I^^'ltemization of surface aspects of a country.'' — geo^Taphy^ .dates 
of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of sarie ethnic/linguistic group (i.e, Spanish- 
speaking peoples) 

©A third culture dif f ere:nt f HSiT or 3..^ 
S-Other (specif J,) 



23.5 American cuJlture is defined: 
0-nat specified 
' 1-narroiALy: primarily Anglo-S^^xcxi^', orientatdoii. 
(^^i^oadly: etlini© pXtiralfcsu ot i^erica—raulticultural 
contributions of various ethnic groups discussed 
3-other( indicate document and page number for xerox) or 
elaborate in your ovm x/ords 



24.0 COiii-iUIIITY COi-iPONEJTT 

24.1 Bilingual libraries are provided fors 24.1. S ^ j 
0-group not specified * . 

tproj ect children 
adults of the project community 
teachers 

no-bilingual library not mentioned 

24.2 An etlinic studies library is provided for: 24.2 / _ ?^^3 

0-group not specified . / 

tproj ect children 
adults of the project community 
teachers 

no-ethnic studies library not mentioned 
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24.3 Provision is made by the school I'or infoming the parents 2/^.3 f., y y 

and corciiLmity about the prograra through s (Mar- all that apply) 7 ^ 10 I* ^"^ 

0-j?.ethod not specified iJj ^ ' 

no-no provision f or inforaing co}iHLunity 
(f?- ibilingiial nev/sletter 
2- . monolingual newsletter 

^S>^ifeus sent to mass Biiedla.* • ^ 

^if ;Brtn,caes included i-iiMi project, check 4 f •'^^C 

i-biXlBgual fliers sent home 3 C« 

i-f(onaial meetings 

-informal meetings open to entire comiaunity 
Jtmeetings conducted in both languages 

(^^aome visits ,*^v. 'i-vi ^ :A ^ 

®.0thEr (specify^ - C^'^ry^^^^^'f O-^^^- 
' m/iCjToiect d'.rcctoi- personally involved in pi-ograra . . . I 

raissemina-ion. specify how _E<pla«v^S ^ ^^^^ ' '^^'^tL . 

@ Collie. Crtdii cV<vSS^ 

24.4. Community involvement in tho formulation of school policies I H U 3 

and programs is sought through^ 2^.4 — I t—i- / 7 



and programs is sought through^ 

0-.typ>e not specified ^ o 

no-not sought ' 
(^e^cisting comjviunity groups working v/ith progi'am 
^bilingual questionnaires 

JcomTiiunity-school staff coioiaittees 

icomj^iunity advisory groups C 7 

if ormal meetins open to the entire community 
^informal meetings with coiflmunity groups 
xJ^^r-other (specify) 

(i).project director personally seeks' involvement of community^ • 
in program, specify how .1 Ac+iV^ pcir+i c i p^i^t 1 v^w.w^erot^J 



S 



24.5 The school keeps informed about community interests, events and ^ / J 3 M 
problems through: ' ^-S^J^ — ) — 

no-no mention of school seeking to be informed about conmiunity 
' QXiiieetings open -.to the entire coii-miunity conducted in both 
languages . 

fcomraunity representatives to the school 
bilingual questionnaire sent to the home 
home visits by school personnel 
5~other (specify) 
O-method not specified 

o .■ . ■ - 

Thfi snhooi is o-pen to the community throu^-hs 24.>6 3 



(^neetings condxacted iia both languages 
(^houiQ visits -J^ ♦i o 

pother (specify) - ^OVv^ ryvv^n^i^y CX.vd*2- 

^11/project director personally involved in prograaii i 
dissemination, specify hou •E<plcciv%S Q ^ch-l S atNci +K'€l bili*^^^* 
Services ncedea l^y tK^ fi ( I r)rv<^wA.A.I P^cy^ct fu i-keP hr^a- 

(n/ Collie Credit cVc^ss^ 

24.. 4. CoriTHiTinity invclveriient in the formixLation of school policies in ^r- 

and prograns is sought through^ 2A,A I / ^/ V 

0-type not specified 0» 
no-no t sought I ^ 

n>e::isting coijoraunity groups working vdth program 
^2^bilingual questionnaires 
^community-school staff comnittees 

community advisory groups ~ C 7 
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^formal meetins open to the entire community 
•informal meetings with coiiTmimity groups 
^other (specify) 



^project director personally seeks involvement of community 
in program, specify hov/^i Ao+»V^ ptKrV\ pc^t \ I v> ^t4^*v\eyroMsJ 



24-. 5 The school keejDs infomed about community interests, events and . 

problems through: / 3 ^ ^ 

no-no mention of school seeking to be inforiiied about commiinity ' 
(jXmeetings open to the entire community conducted in both 
languages 

XcoDTironity representatives to the school 
^biling-ual questionnaire sent to the home 
(2;)home visits hy school personnel 
5^other (specify) 
0-method not specified 



24<»6 The school is open to the community through; 24.6 p2 . ^ 

0~not mentioned ' 
no-school is not open to comiiiunity for community use 
1 -opening school facilities to the community at large for use 
after school hours and on weekends 
Q^providing adult education courses , . 
(a/other (specify) V CASe. COVVn VntLK\ if y CenHr TOP vSOC^'al 

25.0 IiiP ACT EVALUATION 



25*1 Project mentions description or dissemination of the bilingual I A 7 

program t^iroughs 25.1 'I i l l- 

^newspaper articles 



S-i'adio pi-*ograms 
3-TV programs 
4;;;-video- tapes 
films 

visitors to observe the program a 
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25,2 Project^s impact: 25.2 — 

1 - Project mentions that other classes in the school, but 

■ not in the program have pic'ced up nethods or i;:aterial from 
the bilingual prograi:a 

2- Project mentions other schools in the local educational system y^e^'O/* 
have started bilingual programs ^ 

3- Pro:ject mentions that a University has instituted teacher ^ 
training com-ses in bilingual education to neet staff devel- 

26.0 nOLE OF EVALUATOr. 

26.1 Evaluator has field tested^ on a group of children v/ho are of 

the saiae language, culture and grade levels as the children in ZJ 
the bilingual program:: 26,1 

0- not mentioned 

1 - published measiires 

2- staff developed measures 

- 3-staff translations of published measiires 
4.-staff adaptations of published measures 

26.2 Evaluator has personally observed students in the programs 26.2 — r^L 

0- not laentioned 
no -never 

1- once or twice during the year 

2- more than tvdce 

3- regularly 

4- o'ther (specify) 

26.3 Evaluator has met with teachers ^ 26.3 — j2 

0- not mentioned 
no-never 

1- once or twice during year 

2- more than tvdce 

3- regularly 
4.-other (specify) 

27.0 EVALUATION PROCEDUIffi . 

I 

27.1 O-not. {specified 27. 1^, 

VA comparison group has been chosen K-€>ro)C /-i ^ 

2-A comparison. group will be chosen 

I 3 S 1 

27.2 O-not specified (mark all that apply) 27.2 1^ J I 

I^Pre-tests have been given to project group or sample . 

2- idll be " " 

3- Post-tests have been given to project group or sample 
■ 4:- '' " will be 

5-Pre-tests have been given to comparison group 
• 6- " will be " 

7- Post-tests have been given to comparison group 

8- will be " 



T*io objectives: "To improve skills - levels of aides; - to broaden aides' horizons through 
college contact", appendix number 10, have been successfully implemented. 

""Seger^eraTassessment of the impact of the first year's operation has been very favorable . 
Appendix number 12 and 13 indicate overwhelming community support for the Bilingual 
Project. This project involved itself in the Dickison Community Lighted School, Feder- 
dly funded project, see appendix numbers 14 and 15, and Largo Community Center, an- 
other federally funded project under the CAP agency. A Parent Advisory Council, see 
oppendlx number 16 was formed with on overage attendance of over 60 parents at each 
scheduled meeting. The following organizations hove sent institutional representatives 
to advise and support the Project Director and staff: League of United Latin American 
Citizens (LULAC); Mexican-American Political Association (MAPA); Welfare Rights Asso- 
ciation (WRA): and the Largo Community Center as on institution. 

The project director, Frank M. Goodman, has presented the project's goals, appendix 
• numbers 17, 18, 19, 20, at various professional conferences and introduced active "Friends 
for Bilingual Education" at a four county meeting of Exemplary Programs in Education held 
lost February in Newport Beach, California. The Project Site has been visited by numerous 
distinguished educators, civic leaders and "Friends For Bilingual Education." 

The unexpecJhedjtfiects_orjp Education is more than on edu- 

cational concept but a~new direction of meaningful life with a directed destiny for the 
American Citizens of Latin American Heritage. Through the voluntary involvement of 
project staff members as educational advisors to MAPA (Mexican American Political Asso- 
ciation), "Cincb de Mayo" a Notional Mexican Holiday, will be a legal holiday next 
school year, appendix number 33. The league of United Latin American Citizens (LULAC), 
see oppendix numbers 13 and 21, honored the project director and "Bilingual Workers." 
■The Project Director has been invited to participate in an exchange - "Impact of Mixed 
Cultures on Aesthetics in Education" see appendix number 20,at the 4th Notional Sympo- 
sium on Creative Communications: Orff-Schulwerk - USC. Another unexpected effect 
I was the visitation of Dr. Ignocio Pedro Mardones, editor of "EVA - Publicociones Infon- 
I tiles" from Spain. The need to assess and then develop materials unique to the Sponish- 
speaking children of Compton challenged this educator. His company EVA, Bilbao, Spain, 
is the 2nd largest publisher and distributor of children's textbooks in Latin America. He 
has agreed to help us in developing materials unique to this project. One of the most im- 
portant effects has been the regular attendance of students to these bilingual classes. A 
relevant curriculum concerned teachers, and active parent community involvement has made 
pupil absenteeism a thing of the post. 

A new spirit of community leadership and community destiny is developing due to this 
community school involvement. This project through its Parent Advisory Council and 
"Friends" meetings has become a nucleus for community and school dialogue . The Bilin- 
gual Project has become the voice and feelings of the Hispanic American Community in 
Compton. 

Today we hear the following parent and community comments "Why didn't I hove this 



